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Opening Remarks 

 

Tatsuya Otsuki 

Director-General, National Institute for Educational Policy Research 

 

 

Chair: Good afternoon to all. Thank you for coming all the way here despite being so busy. 

My name is Nishi, and I am today’s chair and a Supervising Science Research Specialist of the 

Educational Facilities Research Center, National Institute for Educational Research.  

From now, we will hold the 2014 Seminar on Educational Facilities Research "Creating Schools as the 

Core for the Community - School Architecture in Japan and Switzerland-". 

First, Director-General Tatsuya Otsuki of the Institute will give a welcome address on behalf of the 

host. 

 

Director-General Otsuki: I am Tatsuya Otsuki of the National Institute for Educational Research who 

was just introduced. 

First, my sincere thanks to you for gathering today to attend the 2014 Seminar on Educational 

Facilities Research. 

A schools is a place where every child/student cultivates basic skills to live independently in society. 

It is also a part of their daily lives. For the community, its school is the center to develop human 

resources who will play important roles there.  

For this purpose, the Basic Act on Education was completely revised in 2006. A new section is 

provided on “Partnership and Cooperation among Schools, Families, and Local Residents” stipulating 

the roles of schools, families and local residents regarding education, as well as partnerships among 

themselves and mutual cooperation. 

In recent years, however, Japan is struggling to maintain a balance between schools and 

communities due to the rapid decline in the number of children, depopulation, the great earthquake 

and other impacts. The situation demands "Creation of Schools" as the "Core for the Community" 

more than ever in order to strengthen community ties again and nurture people who can develop 

communities. 

“Research and Surveys Regarding School Reconstruction and Town Development” that was carried 

out by the institute after the Great East Japan Earthquake also showed that schools fostering those who 

shoulder the future are essential to maintain local communities in many areas damaged by tsunami.  

Like Japan, although Switzerland is a small country with few natural resources, it is one of the 

leading countries in the world in science and technology and ranks high in the OECD-PISA 

(Programme for International Student Assessment).  

In Switzerland, the municipalities have autonomy over education so they can make educational 

policies that match their communities. School architecture is valued for its symbolic function of 
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carrying on tradition and supporting the community. Gathering local power to “create schools as the 

core for the community” is a tradition in Switzerland.  

This year marks the 150th anniversary of diplomatic relations between Switzerland and Japan. 

Aiming for a new perspective for Japan’s future school architecture and to learn from Swiss 

experience, this year’s Seminar on Educational Facilities Research is held under the theme “Creating 

Schools as the Core for the Community - School Architecture in Japan and Switzerland -”, and we 

have invited Dr. Urs Maurer who is specialized in school architecture, Professor Gion A. Caminada of 

ETH who is also an architect, and Professor Emeritus Satoru Nagasawa of Toyo University who is a 

Visiting Fellow of NIER and authority in school architecture, with Professor Isami Kinoshita of Chiba 

University playing the role of coordinator. 

I sincerely appreciate the cooperation of the Embassy of Switzerland, the Research Center for 

Educational Facilities of Tokyo Institute of Technology and other parties in holding this seminar.   

I would like to conclude by hoping that the seminar, despite its limited time, will provide an 

opportunity to acquire useful knowledge for communities to consider and utilize in their creation of 

schools as their core, and contribute to the enhancement of school facilities so as to improve the 

learning environment for children in the future.  

Thank you. 

 

Chair: Thank you, Director-General Otsuki. 

 

  



Opening 

9 

 

Remarks from the Embassy of Switzerland 

 

Miguel Perez 

Head of Culture and Public Affairs, Embassy of Switzerland 

 

Chair: Next, Mr. Miguel Perez, Head of Culture and Public Affairs, Embassy of Switzerland, will 

make remarks on behalf of collaborating organizations. 

 

Mr. Perez, Head of Culture and Public Affairs: Good afternoon to all.  

I would like to express my appreciation to General-Director Otsuki and all of you for participating 

in today’s Seminar. I am delighted to represent the embassy in the Seminar, “Creating Schools as the 

Core for the Community,” held by the National Institute for Educational Research. 

Congratulations on holding the seminar today! 

I am honored that school development in Switzerland is taken up this year in the Seminar on 

Educational Facilities Research which is held under the Ministry of Education, Culture, Sports, 

Science and Technology every year. 

I will be very happy if the architects and researchers of Switzerland and Japan find inspiration in the 

opinion exchange on school development and by hearing the experience of Switzerland.   

In recent years Japanese people have taken a growing interest in architecture and the exchange 

between Switzerland and Japan in the area of architecture is being actively pursued.   

For example, an architecture exhibition was also held as part of the series of events held from last 

year up until March this year commemorating the 150th anniversary of diplomatic relations between 

Switzerland and Japan. An exhibition titled “Building in Context, Japan and Switzerland” introduced 

works of Japanese architects created in Switzerland.   

Architecture attracts a high level of interest also in Switzerland. I believe famous Swiss architects 

such as Le Corbusier, Herzog, De Meuron and Mario Botta are known also in Japan. You can see their 

works in Japan also.  

I would very much like to see Japan and Switzerland further increase various exchanges in the area 

of architecture. 

I hope that the speeches by the architects visiting Japan from Switzerland, Dr. Maurer and Professor 

Caminada, as well as the speech by Professor Nagasawa of Toyo University, will provide an 

opportunity to learn about not only school architecture in Switzerland, but also the background of the 

choices made by Swiss society.  

Lastly, I offer my heartfelt thanks to the National Institute for Educational Research for the efforts 

made to hold today’s symposium and provide the opportunity to introduce school architecture in 

Switzerland. I’d like to express my gratitude also to Professor Kinoshita of Chiba University who 

made great contributions concerning the invitation of the professors from Switzerland. 

It is my sincere wish that the symposium will motivate further creation of wonderful schools in 
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Switzerland and Japan.  

Thank you. 

 

Chair: Thank you, Mr. Perez. 
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Chair: Now, let's begin the keynote speeches. 

Today we have invited three keynote speakers.  

The first speech is given by Dr. Urs Maurer.  

Early in his career, Dr. Maurer took a job as an elementary school teacher after serving as an 

assistant at the Department of Architecture of ETH. Now, as an architect with teaching experience, he 

is President of Netzwerk Bildung & Architektur and has engaged in competitions, and the planning 

and operation of a large number of school design projects. 

He is also working as an expert at Basler & Hofmann, one of the major construction companies in 

Switzerland.  

Today, he will give a speech titled “Planning of School Architecture in Switzerland” 

 

Dr. Maurer: (Slide 1) First, I offer my heartfelt thanks to the members of the National Institute for 

Educational Research and my long-time friend Professor Kinoshita for providing me this opportunity. 

It is a great honor for me to be invited to Japan together with Professor Gion A. Caminada. This is 

my second visit to Japan. I am also grateful that I can experience this seminar and excursion with my 

wife and professional partner, Lisa Ritrich.  

15 years ago I visited Japan with my eldest daughter. In a similar way, this is the first visit to Japan 

for Professor Caminada and he is accompanied by his son.  

I have three daughters whom I promised “if you don’t smoke until you are 20 years old, I’ll take 

you traveling anywhere you like.” Perhaps thanks to the promise, they did not smoke until they were 

20 years old, and together with my eldest daughter I visited Japan during the cherry blossom season in 

2000: that was 15 years ago. 

The title of my speech today is “Languages of the School Architecture in Switzerland.” (Slide 2) 

First, I would like to quote Winston Churchill: "We shape our buildings; thereafter they shape us." 

 

 

 

   

Slide 1 Slide 2 
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(Slide 3) My speech consists of three parts. Please note that I’ll omit some portions in the interest of 

saving time. Please be careful. The first part is architecture as language, the second part is school as a 

place for development and the third part is unconscious and conscious models of school architecture in 

Switzerland. 

(Slides 4, 5) The title of my speech is architectural language, on the premise that architecture is a 

language and can be read and understood as language.  

As with ordinary languages, architecture has three different aspects or levels. 

The first one is phonetics. This is about direct sensory action or sound that vividly conveys the 

shape and surface of the material used to viewers. 

Next level is syntax, namely grammar or rules. We can take it as structure. This is also a basic form 

or pattern that was called the Superordinate Pattern of Order of architecture and urban planning by 

Christopher Alexander, who I think is the most important architectural theorist of the 20th and 21st 

centuries. 

The third is semantics, the meaning or symbolism of a building, which conveys functions and 

messages to viewers and users. 

(Slide 6) There is an important and unique method to divide buildings into two categories 

 

 

   

Slide 3 Slide 4 

   

Slide 5 Slide 6 
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The first category is residential/utility buildings or ordinary buildings. This category can be divided 

into a large number of local languages and dialects, for which the expression forms and materials 

greatly vary depending on the climate. However, usefulness and utility value are central issues in any 

case. 

The photo on the left shows residential/utility buildings in a form of clay house in a border area 

between Turkey and Syria, where fierce wars are continuing. The materials used are clay, cattle dung, 

straw and wood, all of which can be found in the vicinity.  

The photo to the right shows houses in a valley of Wallis Alps, Switzerland. Their walls are made of 

logs of European fir, while roofs are shingled with processed larch containing resin.  

(Slide 7) The other category of building is symbolic or ritual building. Here, the focus is not on 

usefulness but symbolic value.  

The vertical element in the photo to the left is a minaret of a mosque and the vertical element in the 

photo to the right is a bell tower. Both symbolize the union of heaven and earth. 

The expression forms and materials of the two buildings differ greatly as is the case of the 

residential/utility buildings shown earlier. What they have in common is the demand for something 

special and permanent.  

The building to the left is a Seljuk mosque built several hundred years ago. This is the only building 

left in an old city that was completely destroyed by troops led by Ataturk. 

The building to the right is St. Benedict Church in a mountain village of Graubünden, Switzerland. 

The church is built on the foundation of a pilgrimage church that used to be worshipped in by 

Christian pilgrims. This is still a pilgrimage church but not much for pious Christians as for a large 

number of architects from around the world, including many Japanese architects. 

The building was not built by an unknown architect or craftsman but rather by world-famous Peter 

Zumthor, a winner of Pritzker Architecture Prize. 

(Slide 8) Buildings in this category may be called those for worship or priests. 
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Up to the present time, at the very least the local people understand the language and dialect of 

architecture relatively easily. This is because buildings are constructed using building materials 

familiar to them utilizing traditional handicrafts and local patterns. For example, the photo to the left 

shows a private house from the days of the Ottoman Empire. The house stands in Üsküdar on the 

outskirts of Istanbul.  

The photo to the right is an example of school designed by American architect Christopher 

Alexander that I mentioned earlier (Eishin Gakuen School Foundation Higashino High School, Iruma 

City, Saitama.) The buildings are based on basic styles and patterns consciously chosen from 

traditional Japanese architecture and handicrafts. Thus, it is not the typical international style of the 

modern age but rather an attempt to break away from the modern age in the latter half of 1970s or the 

so-called postmodern age.  

Have any of you who gathered here today not been to the school? If you have not, you must go 

there, because you are closer to the place than people in Switzerland are. 

(Slide 9) With the modern age appeared international styles, and with the globalization of the 

financial economy and its bias toward maximization of profits, investment architecture appeared. Now, 

unlike the early modern period, new functional forms are no longer pursued, but instead only the three 

objectives of high profitability, streamlining and multi-functionality.  

The building to the left is a teachers’ college and that to the right is a famous Swiss bank, but at a 

quick glance or even if you watched them carefully, you can’t tell this from their form or expression.  

(Slide 10) Now, I move to my second theme: “School as a space for development” 

After studying in a university, I conducted practical application of education theory in my work for 

a long period of time. I am also a grandfather with six grandchildren. From this viewpoint, I’ll 

introduce basic concepts on the development stages of children and young people in relation to 

physical spaces.  

(Slide 11) A baby is born through a drastic environmental change. After birth, the mother and her 

body including her breasts are the entire outer world for a baby. Protected by the mother and the 

compassionate and encouraging environment she creates, a baby up to three-year old explores the 

room, the house, the courtyard and the garden using its small fingers, hands, legs and arms.  

 

 

   
Slide 9 Slide 10 
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From the age of 4 to 6, these spaces are replaced by elements such as earth, water, air, flame, stones, 

flowers, bushes and trees. In natural environments near the kindergarten, village or town, a child 

experiences these spaces and elements in a way completely different from that of adults.   

Jean Gebser, a consciousness researcher and important mentor of mine, called the different world of 

experience or consciousness structure “Archaic” structure for infancy and “magic” structure for early 

childhood.  

(Slide 12) In the first three years of the period from 7 to 14 in elementary and junior-high schools, 

children still live in a magic world. They are strongly attracted to farm animals and wild animals while 

playmates become increasingly important.  

In the period from 11 to 14-years old, children start to look at and criticize themselves. At this time, 

they begin to live in a mythical world of experience and look for stories of great examples, heroes, 

heroines, gods and goddesses.  

Even if you have not read Jean Gebser, you can call up concrete images of the concepts of archaic, 

magic and mythical. Now, thanks to “Harry Potter” children and young people can also call up rich 

and concrete images of the concept of “magic.”  

Jean Gebser related the mythical consciousness structure to the period from classical times to the 

Late Middle Ages. These ages are reenacted in an epic movie “The Lord of the Rings” that enjoyed 

high popularity and many other popular science fiction movies; Star Wars, for example. 

In adolescence, this consciousness quality gradually unravels and is replaced by mental/rational 

consciousness through sharp, causal and analytical thinking. Similarly, this consciousness quality 

started from the Renaissance, strengthened through the Enlightenment and spread through natural 

science in Europe. Following the authority of parents and teachers, values and actions within peer 

group become increasingly important.  

I recommend you to read “The Ever-Present Origin” of Jean Gebser and the “Magical Child” of 

Joseph Chilton Pearce who is his contemporary. I think the two books should be read in university’s 

general education courses. After reading these books, young people who wish to study psychology in 

university would decrease because they would see that it is difficult to make this a career without 

much deeper study. 
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I think it is a global tragedy that children are considered to be immature adults and treated 

accordingly in kindergarten and elementary school. For example, fairy tales are not read to children in 

kindergarten and myths are not read in elementary schools.  

(Slide 13) This chart shows child development stages. The green downward curve represents the 

influence of nature on behavior and behavioral patterns. The blue upward curve represents the 

influence of culture. Here, each consciousness quality is allocated to the applicable developmental 

stage. 

Archaic corresponds to infancy, magic to early childhood, mythic to elementary school age and 

mental/rational to junior and senior high school age. 

The chart focuses on the difficult period called adolescence, because behavior becomes very 

unstable around this age. This is because the influence of nature clearly decreases but the influence of 

culture is not clearly dominant yet. Using this chart, I would like to indicate the importance of external 

space and its consequence on the lesson structure.  

In other words, human beings want to move around most when they are 8 to 13-years old. 

Consequently, during this age we should focus on and take time and space for play involving free 

physical movements and physical education classes incorporating artistic elements more than ordinary 

schools are doing now. 

Jean Gebser’s concept is based on the new neuroscience. Which brain system is dominant in which 

development stage is proven by neuroscience. The reptile’s instinctive brain at the archaic stage, the 

limbic system at the magic stage and the right cerebral neocortex at the mythical stage. The left 

cerebral neocortex corresponds to the mental/rational stage. 

(Slide 14) In this chart, the four consciousness qualities of Jean Gebser described above are shown 

as well as their characteristics in short key words that are related to the four relevant cultural turning 

points to the left and the most important spatial elements to the right. I will spare you the details in the 

interest of time. I recommend you to take time to look at the chart later. It would be even better to read 

the original book of Jean Gebser.  
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You see some signs at the center, which signifies consciousness dimensions. There is no dimension 

for archaic consciousness, one dimension for magic, two for mythical and three for mental/rational. 

Here, we have reached the spatial seeing.  

Here, I have a question for we who are adults. What will come after the age of mental/rational 

consciousness? In the entire Ever-Present Origin, his lifework, Jean Gebser tackled the task. New 

consciousness quality has long become necessary in order to solve problems arising from modern 

lifestyle. We need this more than force in order to take away the appeal of the Islamic State and other 

fundamentalism groups. 

10 days earlier in Paris, one and half a million people and nations’ leaders gathered to demonstrate 

solidarity to “protect the fundamental values of Europe.” This is a good thing but we need more than 

this. What we need is a drastic shift from the current economic, social, political and spatial functional 

systems to a system that is friendly to life and people and enables coexistence with nature.  

The operational basic concept for this purpose is Transition Town. I think you have heard this before. 

This is a worldwide movement toward Permaculture. To this I would like to add the mental and 

spiritual core concept of Jean Gebser. He named the category that is required now “integral 

consciousness quality.” In this, a central concept, the social culture of spirituality, is suggested.  

The mental and spiritual transformation may be earlier and easier in Japan than in Europe. This is 

because the magical and mythical aspects have never been slighted but continuously been passed 

down alongside with mental/rational things, or general cynicism has been avoided. 

(Slide 15) I wrote my dissertation in Eindhoven in 2007, in which I deal with conscious and 

especially unconscious models of architecture. I’ll talk about this in the third part of my speech, 

especially in relation to school architecture in Switzerland.   
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In terms of the two categories, namely residential/utility architecture and symbolic/ ritual 

architecture, there is a question of which of them school architecture falls under. 

(Slide 16) The photo shows two elementary schools in two neighboring mountain villages of 

Graubünden. The school of Seewis is to the left and the school of Fanas is to the right. They have the 

same functions as a private school but are strikingly different from each other, both in the effects of 

materials and overall impression. Why is this?  

When the school of Seewis was built in early 20th century, compulsory education was not a common 

practice because children were needed as a workforce. Heidi, a girl of the Alps and her friend Peter 

were not depicted as children always reading books and diligently doing homework. In contrast to 

Clara, a sickly girl of a large city, Heidi and Peter were helping adults with their work in daily life. 

Because the school of Seewis expresses the pride that the people of the mountain village had in their 

school, the school is a symbolic or ritual building with architectural elements of the residence of a 

lord.  

(Slide 17) After 100 years, compulsory education became common practice. As a result, the school 

of Fanas to the right uses the modest language of ordinary buildings and, unlike the building to the left, 

is very practical from the perspective of education and developmental psychology.  

This is the text corresponding to the situation. As a result of residents’ pride in their school, the 

school became a symbol. Then, as a result of consideration for educational tasks, the building has new 

practicality today. 

(Slide 18) If you think that the question of whether school architecture falls under the category of 

symbolic/ritual architecture, or the category of ordinary residential and utility architecture with 

anonymity has been settled conclusively, you are wrong. This is because the world of architecture is 

globally extremely unstable today. I think it is confused. Furthermore, symbolic or ritual architecture 

is conquering the area of residential and utility buildings more and more. 
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Here, let me introduce the home of Jacques Herzog. This is a wooden building designed by Herzog 

& de Meuron in the old town of Basel in early 80s. When I saw this building I was deeply moved and 

felt an urge to move to this building together with my wife and three daughters the next day. After 10 

years, the joint office of Herzog & de Meuron, who had become internationally famous, designed a 

totally opposite students’ dormitory that was like a storehouse using prosaic and additive form 

language in Dijon. What change in their conscious or unconscious model had led to such a break in the 

work of these gifted architects?  

(Slide 19) To help your understanding, I’ll show you some photos. This is a house and studio of a 

Belgian architect, Annekatrien Verdickt. This is the external appearance of the entire building. This is 

the living room and this is the kitchen. Are you surprised, or shocked? This is because the project has 

an underlying model of being a ritual or religious building and it is clear that the house is not intended 

for use. 

(Slide 20) We can imagine the architect inviting young guests to this house. However, what will 

happen if she is informed by an angel that she will become pregnant and have a child? (Slide 21) 

Assume that the architect will continue to live as a mother in the house that won a prize and thereby 

has become famous. She would become aware that something is not in harmony. That is to say, 

symbolic value conflicts with the utility value of the building for the growth of a child. 
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(Slide 22) This is a slogan of a young woman on the front cover of IKEA, a furniture company: 

Fight nakedness. Dress your home. I say only this: In any age there are always clever people who can 

profit from the situation or trend to leave houses without interior decoration. 

(Slide 23) I had long searched for the prototype of the concept of house and finally encountered the 

yurt, a tent used by nomads. If we all lived this way, there would be no IKEA.  

(Slide 24) Today I am talking about the architectural language of school planning in Switzerland 

and its unconscious models. I think that the two examples of junior high schools in the Alpine region 

will provide the most simple and accurate explanation. 

There is a 10-year interval between the two examples. The photo to the left is a school building 

completed in 1999 in Paspels. This is a work of Valerio Olgiati who became famous for the building. 

The photo to the right is a school building designed by an obscure architect in Welsberg of south Tyrol. 

Looking at the two, you may find some resemblance both in materials and impression. (Slide 25) If 

you compare their cross-shaped flat plan, their resemblance is obvious. I said to the architect who 

designed the school building of Welsberg, “they are similar, aren’t they?” He looked embarrassed and 

did not deny that he used Paspels building as model. However, his publication, unlike that of Olgiati, 

added furniture. This shows his efforts to add high utility value for educational function. 
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(Slide 26) Comparing the access zones of the two buildings during class from a child’s point of view, 

you can see that the two architects have adopted completely different approaches. The zone to the left 

has a plain concrete surface with formal spatial arrangement, while that to the right has a user-friendly 

form at the current educational standard and with very high utility value.  

Here is their difference. In the example to the right, an architect, Klaus Hellweger, closely 

cooperated with the principal of the school, Josef Watschinger, from the beginning.  

(Slide 27) This is a school building in Zurich. Its unfriendly concrete appearance came under heavy 

criticism from the school and the council.  In the end, the government of Zurich decided to do 

something with the building and asked a color designer who was a friend of the architect to paint the 

building with gaudy colors he thought suitable for children. However, the abysmal acoustics were not 

at all improved and students find the colors stupid and boring.  

(Slide 28) Because architects need to set symbolic values above utility values to raise their rating, I 

made a proposal in my doctoral thesis. 
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Based on a kind of building-biology concept that buildings form the third skin of human beings 

following the clothes that are their second skin, I proposed to divide the third skin into the third and 

the fourth. The fourth skin that is externally visible remains under the defining influence of architects 

and specialized designers, whereas the third skin that generates effects internally should be within the 

defining power of the users.  

(Slide 29) Now, in order to answer the question of whether school architecture falls under the 

category of residential and utility architecture or that of symbolic architecture, I view the special role 

of school architecture in relation to the lifetime of a person. 

(Slide 30) Please look at this slide, which illustrates a conceptualization of a person’s lifetime about 

100 years ago. You can see that the person gradually gets older. To these stages, I distributed typical 

roles of architecture. 

On the left side, you can see a cradle symbolizing birth. On the right side, there is a coffin 

symbolizing death. The roles of building are shown from the left side upward: cabin, single-family 

house, atelier/studio, and a castle at the pinnacle of human life. Adding schools to them, it is clear that 

the right side progresses downward. I chose hospital, museum, church, barracks, mountain castle, 

tomb, crematory and bunker, for example.  

(Slide 31) It is not necessary to discuss where in this illustration elementary school buildings stand. 

They are near birth and far away from death. Kindergartens and nurseries are very close to birth on the 

left side. Elementary schools, secondary and grammar schools are also on the side of birth and early 

life. 

In the 1950s, namely in the middle of the modern period, it was natural that a house, based on its 

function and meaning, should have a form completely different from a crematory. 

This example is a house with studio designed by an architect named Bruce Goff. The house is in an 

image of a snail shell. Such houses are naturally completely different from crematories.  
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This was designed by an architect of Finland. The architect named Alvar Alto was known for his 

organic architectural language but here he used a stern geometric form.  

In Switzerland and also in the whole of central Europe, clear distinction of the role of buildings and 

their meaning in the lifetimes of people is not emphasized by jury of school architecture competition. 

(Slide 32) To the left, you see a typical prize-winning work, the object the jury of a federal 

competition of a school building project in Berlin recommended for construction. To the left, you see a 

completely different school building directly ordered by teachers of a Steiner school in Köln. This was 

designed by Mr. Peter Hübner who is the head of Bau plus, an architect studio in Stuttgart. I heard that 

Professor Kinoshita invited him to Japan about one year ago. I think this was a wonderful choice. 

(Slide 33) Today, in competitions for public school buildings, at least in Germany and Switzerland, 

we need compulsory models for selection of project development and architectural firm. If you wish to 

build a school fit for children, their daily living and learning, you need to develop a compulsory 

educational model. By this, examiners will be bound by the model at the time of commissioning. 

(Slide 34) In my doctoral thesis, I devised a model for school buildings in the expanding capital area. 

I would like to introduce this at the end of my presentation. 

The starting point and basis of the model is the above-mentioned development model of 

consciousness quality by Jean Gebser and the core concepts of Waldorf education: “good, beautiful 

and true.” 

Rudolf Steiner said as follows: young children, especially of kindergarten age, are living in an 

unconscious assumption that the world is “good”; children of elementary school age are living in an 

unconscious assumption that the world is “beautiful”: and children of secondary school age assume 

that the world is “true.” 
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We, educated adult of the modern age know that there are also bad people, ugly buildings and false 

society, but it is important for school buildings to adhere to the ideals as far as possible. From the three 

ethical concepts, I formulated three basic concepts for educational space. They are refuge, Arcadia and 

Polis. 

(Slide 35) To the very difficult challenges we face with completely new type of biotopes of capital 

regions such as Tokyo, Pedagogy and school spaces can answer as follows: school spaces need to 

change from the current vacant spaces to spaces for living, experience and development. School 

spaces need to play a new important role, namely, focus on physical/sensual and emotional/mental 

relationships with the following elements in the following order: relationship with water, air and fire 

during infancy and kindergarten age; relationship with coexisting creatures, namely plants and animals 

at the elementary school stage, and; relationship with peers and neighbors who are role models and 

experts at the junior high school stage. 

(Slide 36) It is not about decision of the content to communicate. It is rather about creating living 

conditions where what is right can be learned from the beginning. These are the words of Manfred 

Spitzer, a well-known neurophysiologist of Ulm.  

 

 

 

   

Slide 35 Slide 36 

   

Slide 37 Slide 38 

  



 

28 

What is important here is the insight that for children and young people closeness to nature can not 

be replaced by anything else. Children love nature, the sun, earth, water, fire, plants, animals, forests 

and rocks. So, it is necessary to decide whether to create a nature corridor (a green wedge, here,) order 

to protect an existing green corridor if there is any, at the highest city planning and political level.  

(Slide 37) Christopher Alexander named the corridor the "Finger of nature" in his first and most 

important basic pattern for city planning. This is a sketch of a tent for infants and kindergarten 

children, a simple house-like cabin based on a key concept of „Refuge.“ 

(Slide 38) I will forgo reading the summary distributed at the beginning of the presentation. There is 

a very successful movement called “Forest Kindergarten” in Switzerland and Germany. In all seasons 

including summer and the cold winter children spend time in a forest from 9 to 15 o’clock, even 

without a protecting hut as you see in this photo. This is actually a competitor of the kindergarten we 

built.  

(Slide 39) Tezuka Architects found an ingenious solution to a demand for a refuge in the absence of 

an existing nature corridor in Fuji Kindergarten in Tokyo. Several years ago I attended a conference in 

Paris in order to meet this young architect. 
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Yesterday, my wife and I talked with the principal of the kindergarten. As in the case of the 

secondary school in Welsberg and the Steiner school in Koln that I have shown, the charismatic 

principal cooperated with the architect on behalf of the owner. Without the intensive collaboration 

with educators, interior designers and their spouses, these simple solutions would never be 

materialized.  

Today I don’t have a completed model for schools in mountainous regions for you, because this is 

possible only in a collaborative process with local people. In peripheral emigration zones, it is 

important to develop their own model that matches them. 

(Slide 40) The refuge is not only a protected internal space but also the accessible roof that provides 

the archaic and magical pleasures of running around tree tops without being an educational drill. (Slide 

41) In the figure below you can see the path of a child during the first 15 minutes after arriving at the 

kindergarten. (Slide 42) The photos were shot yesterday. I talked about a strong relationship with 

animals. I heard that children can ride a pony on their birthday in this kindergarten. 

It may be symptomatic that the architects who I met in Paris did not mention in their lecture that this 

is not an ordinary school but a Montessori school. This means that Montessori concept of education 

left a strong mark on this.  

(Slide 43) This is a photo of an element called water. I said that this element is very important. If 

you take a closer look, you will find a water tap that has to be turned to stop water. Use of automatic 

devices is consciously avoided so that children can learn that water does not come simply by pushing a 

button, but that you have to handle water carefully, have just as much water as you need come out and 

then turn the faucet to stop the flow.  

(Slide 44) This is a sketch of a model of Arcadia.  

(Slide 45) Here, children are looking after animals in a forest school in Bielefeld. This reads “Don’t 

go close to rabbits except when feeding them.” This was written by children because too much petting 

would cause stress to the rabbits.  
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(Slide 46) These photos show a mountain school in Mutten of Graubünden canton. Professor Gion 

Caminada will talk about this. The situation is poles apart from that in the cities. Here, it is not yet 

necessary to make relationships with elements, plants, animals, human role models and experts 

possible using expensive educational measures, because they are still provided by the surroundings 

and the village communities. An African proverb says “it needs a whole village to educate a child”. 

Here this is still a lived reality.  
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(Slide 47) When I told these children that I would go to Japan as an expert in school architecture, 

their eyes sparkled. (Slide 48) Though I evoked an internal image and emotional feeling that are 

different from those suitable to their ages from 5 to 12, they know that I am showing these photos to 

important guests today and are very proud of this. Today the students in Mutten together with their 

teacher must be with us in their minds.  

Today Heidi and Peter are a myth also in the metropolis Tokyo. However, I found something of the 

archetypical power during a short encounter with the student's eyes that are sprightly and dreamy at 

the same time. 

(Slide 49) Thank you for your attention.  

 

 

Chair: Thank you very much, Dr. Maurer. 
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Chair: Now, we would like to ask Professor Gion A. Caminada of ETH Zurich for his speech.  

While teaching at the university, as an architect, Professor Caminada has created a large number of 

wonderful works, especially in his home village Vrin in the mountainous region of Switzerland, which 

include schools, various public buildings and homes. They incorporate the traditional culture of local 

architecture and blend in to the community by using local timber, for example. 

He is an architect representing Switzerland and was awarded with the Alps New Architecture Prize 

for his school in Duvin in 2006 and the Oppenheim Prize in 2010. 

Today he will give a lecture under the title “Schools – Architecture of the Community – Creating 

Places” 

 

Professor Caminada: (Slide 1,2) Buona sera (Good afternoon). This is Romance language, a minor 

language in the world, which is a Romanic language somewhere between Italian, French and Spanish. 

Thank you for inviting me to this symposium. It is a great honor for me. As Dr. Urs Maurer said 

earlier, I am in Japan for the first time. The country has always fascinated me.  

What is most wonderful for me in the world is diversity and difference. In my speech I use the 

concept of difference. The relational concept is a bit difficult. There is no identity without difference, 

and no difference without identity. 

The essence of these contrasting concepts is the common ground that connects different positions. 

Common ground can prevent wars and is the germ cell of dialog. Today I’m looking forward very 

much to have a dialog with Japan.  

In my presentation I would like to speak about education from a comprehensive viewpoint including 

cultivation, experience, vocational training and research. I would also like to think about architecture 

in the Swiss mountainous regions and new approaches in the countryside.   

Japan is far away from Switzerland but I believe that Japan and Switzerland have many problems in 

common and that we together can find approaches to their solution. Yesterday I was in Nagano, a 

mountainous region of Japan. There I learned that we have similar problems. 
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(Slide 3) This is my home village Vrin in a typical mountainous region in Switzerland. Perhaps it is 

a kind of model village. Switzerland is a country of considerable diversity. Naturally we don’t have 

big cities like Tokyo. A little more than eight million people live in Switzerland. A large part of the 

country is mountainous. Today I would like to report on the region.  

Mountains used to be hostile or forbidding places for people who were not living there. This 

perception has somewhat changed partly due to emerging tourism. Mobility and better transportation 

have made life in mountainous regions much easier. Since the early 20th century the government has 

taken various measures to improve the living environment of people in mountainous regions. The 

regional policy in 1970s tried to control population outflow by providing subsidies to farming. The 

new policy is to encourage competition in order to strengthen the overall economy.  

In retrospect, the policies could mitigate population outflow to a certain extent but could not stop it. 

Population continues to flow out. Today the everyday lives of the mountain dwellers seems to be 

threatened less by natural dangers such as avalanches and landslides than by missing economic 

foundation and future prospects.  

Indeed, we often hear “how about reducing subsidies, giving up infrastructure and residential 

quarters and leaving the region to nature?” This is a new approach for many in Switzerland. If this 

happened there would be wilderness, bears, and wolves.  

To find a new option between the two approaches remains a big challenge for our era and for our 

future. Judgment based on economic criteria alone will not give mountainous regions the economic or 

political right to exist. 

This is the starting position of the mountainous regions of Switzerland. Now, what can architecture 

do to solve the problems in this context?  
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Perhaps I can start from a review of the tendency of today’s architecture. Our places, our landscapes 

and our architecture are becoming increasingly similar. The cause, first of all, is the communication 

environment. We can communicate with the entire world. Mobility is another factor. We can move fast 

from one place to another. Another reason is multiple identities. We are living in many places at the 

same time. There is almost no absolutely important place where we have to stay in good and bad 

times.   

When it is too cold, we go to an island in the south, when it is too hot, we go to another place. We 

are always living on the run in different places at the same time. It is great, but this is one reason that 

has made places similar. One more reason is that today we can choose what we like from a wide 

variety of materials. We have many options. 

These factors make buildings similar. Nevertheless, I think the past achievements are brilliant. What 

I said should not be understood as criticism of techniques, either. Technical achievements are also 

brilliant.  

Furthermore, when we look at architecture today we see a trend of architecture being viewed as an 

object. This is related to what Dr. Maurer said earlier about architecture as an icon (perhaps as feeling, 

something anthropological.  

I think the trend of architecture being viewed as an object is somewhat of a problem. As an object I 

mean an exclusive focus on architecture. A building intended as an object pays too little attention to 

people, the mood of living they like, their physicality and bodies. A building intended as an object 

pays little attention to the actual context. As a result, in spite of the existence of the architectural object, 

a place with effective power or a place with identity does not come into being. Naturally, place-related 

architecture also has an aspect of being an object.  

What should we do now against this trend? For us, the leitmotiv of the architecture that opposes this 

trend is difference, architectural difference. The difference develops out of the immediate place, out of 

the distinctive relevance of the place. 

Building according to the leitmotif of difference means activating and strengthening the originality: 

the power of the place. Such originality of a place can be strengthened by using materials made of 

certain local element. For example, I take materials from a certain ambit. Another time, I consider 

natural phenomena such as wind or weather phenomena that are always there. Or I incorporate 

knowledge of a specific culture or the special knowledge of the people of a place in design.   

The goal of difference is to strengthen identity. The day before yesterday I heard that identity is not 

simple in Japan. Identity is strengthening of the sense of belonging to a place. This has nothing to do 

with nationalism or the like. I wish to create places that give people a feeling of intimacy. By the way, 

I’d like to say that Japanese people should be proud of themselves.  
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In my work it is very important to consider reality, and keep one foot always grounded in reality. 

Reality means what something actually is, but we have also have an eye on utopia. Utopia is a paradise, 

or the question of what it could be. 

(Slide 4) This is a house, a place of learning for people who engage in forestry. This is also a place 

of learning for school children. (Slide 5) The idea of the house is to strengthen sensuousness. This is a 

machine to strengthen sense. This is an experiment concerning how warmth is generated.  

You see a wood stove in the middle. It slowly warms when you place wood in it. The generated heat 

is radiation heat that is sensible. It is completely different from convection heat. You feel as if you can 

carry the warmth on your hand.  

This is also a space where you can touch and feel different surfaces with your hand, feel the smell of 

firewood and enjoy firewood. This is also about special views and the special look of nature. This is 

the basic idea of the house. 

(Slide 6, 7) Now, allow me come back to my village Vrin. I was born in this village and have 

experienced many things. For me this is a place of experiments and experience. This is an important 

kind of learning.  
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(Slide 8) I will show some projects that I have done over these years. 

Vrin is in the area of the Romance language. Romance speaking people account for 0.7% of the 

Swiss population. About 250 people are living in the village. I was born there and still live there.  

(Slide 9) Here you can see the entire village of Vrin. There are small barns for animals and also 

paths. One feels that the place is embedded in the topography. Actually, the topography has shaped the 

village form. You can see also signs of cultivation. This is a centuries-old form of husbandry. 

(Slide 10) They are old barns of Vrin. This is the old part of the village. Agriculture has changed and 

new larger barns have been built. The interest with the development of agriculture is “the partner 

remains in the village.” We wanted to preserve farming villages. Some barns in the village were 

preserved and are still used a farming: barns for animals, cows, or goats. New buildings were in the 

periphery of the village. The village was enlarged in the form of a group of barns. They have become 

larger. 
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(Slide 11) Here, you see the new barns, bigger ones. Older barns were too small for new operations 

that naturally have, many more animals. For survival farmers need much more animals today than 

before. This is the barns viewed from above. Here you see repetition and repeating elements. For me 

this is incredibly important in architecture: these subtle nuances. 

(Slide 12) This shows the barns from below. You can see their structure clearly. 

(Slide 13, 14) We have also built a butcher's shop. We tried to create values at the place and retain 

workers in the place. Furthermore, people wanted to avoid bringing animals a long way to a 

slaughterhouse. The meat of animals is processed and stored in the village and sold from the place. 

(Slide 15) We have also developed a goat keeping system. They are particularly suitable for 

mountainous regions. In the summer, goats of all farmers are gathered in this big barn on the Alps and 

here, milk is processed into cheese. This is a nanny goat, this is the “Boss” that is a billy goat. Goat’s 

milk has a unique flavor.  

(Slide 16) This is the community hall, a new part added to the main part. This is the oldest building 

of Vrin built in 1736. A part on the right-side was demolished. There was a barn and a new part was 

built. Old and new meet in this building.  
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(Slide 17) We have built a telephone box. Telephone boxes look similar in any Swiss village, but 

this is not the case in Vrin. This is built of wood by local craftsmen.  

(Slide 18) We have also built a timber mill. Here resin is processed. The area of Vrin mostly consists 

of forests and their resources are used. In Vrin, wood is not only a resource but is an accumulation of 

knowledge and a means of livelihood. Wood from the timber mill has a different expression than wood 

from a wholesaling business. 

(Slide 19) We have also built a mortuary, a space for placing the dead. Handling of death has greatly 

changed in Vrin in the past years. In Vrin, too, rituals are no more a matter of course. Up to 2000, the 

dead were placed in their home for three days until the day of their burial.  At that time, a public 

place was built, this mortuary, as the result of a long discussion in Vrin. Rituals are continued, 

expanded and reconstructed. In the photo you see Stiva da Marts, the mortuary, which stands between 

the secular realm and the sacred realm.  

The mortuary was built using housing materials, but casein, white color, was painted to create a 

relation to church. This relation between the secular and sacred is very important for us. Stiva da Marts 

is, as it were, a new component in the hierarchy of the village. What is important is a funeral 

procession. On the day of burial the coffin, a wooden coffin with the dead person, is borne and carried 

through the village, from the mortuary though a village alley to a graveyard. For me and many others a 

funeral procession is the most emotional moment of the death ritual.  
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(Slide 20) This is the ground plot of the building. The deceased person is placed here on the ground 

floor. Here is an entrance. There is also an entrance from above. On the upper floor there is a space 

where people meet, talk and also drink coffee. This is for overcoming the grief of death.  

(Slide 21) This is a photo from the graveyard to the mortuary. (Slide 22) This is a view from the 

inside. The building has a solid structure.  

So, this was an example of what we have carried out to improve public connections, the 

infrastructure of the village.  

(Slide 23) Naturally, we have also a school. This is a photo of the school. In spite of our efforts, we 

could not keep the school in the village. The number of children is too small. Now the children go to 

school in a central place of the valley. A bus brings them back home in the evening from the distance 

of about 10km.    

Now, we have to think how we wish to use this in the future. We don’t want to give up the place for 

learning. We can use this as a learning and working place for urban residents who long for the 

experience of being close to nature. For this, the relationship between city and countryside is 

important to realize such a project.   
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I would set up a studio for various activities. The studio could be offered for use to people visiting 

from cities.  

Handicraft has a promising potential for the future of mountainous regions alongside with 

agriculture and tourism.  

(Slide 24) This is a hall, which is a part of the school building. The village has only a few public 

buildings. The multipurpose hall is the biggest public space along with the church. Here, we wanted to 

build not only a functional hall but also a kind of festival hall. Here, plays are performed and music is 

played.  

Here, you can see the supporting construction, the main beam above. Below, a tension belt for 

tensile load holds the structure together. Five boards are nailed on each other. They form the load 

bearing system. This structure has brought out the form, namely, there was the structure first. Then, we 

realized that we cannot install a window here at this level, lest we should have a connection problem 

in the upper part. This is why the windows are installed outward here.  

I, as an architect, love this kind of concurrence of structure and form. The hall was built by local 

craftsmen using local materials. Maybe you can see in this example that even if we have no students in 

the village, residents are happy to use the village hall. This has become a place villagers wish to and 

can use for learning.  
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(Slide 25, 26) Strickbau is a log construction technique that has been used for many years. The 

structure has spread to different Alpine countries. We have seen the structure also in Japan. 

Separate woodworks are layered and enlaced in corners. In these last few decades, this wood 

structure has been almost replaced by the development of new construction methods. In recent years 

we have built a few houses in Vrin. The primary purpose is not to preserve the landscape. Strickbau 

means much more here in Vrin. Knowledge and culture have accumulated around Strickbau. It 

intensifies socioeconomic relationships and makes economic contribution to life in outlaying areas. 

(Slide 27) Here, you can see the development of Strickbau, from the first two-room house to a very 

complex structure. This is how houses have been built over 100 years, namely, the house typology of 

Vrin. The house typology has developed into a Strickbau typology. Strickbau typology involves the 

principles of materials and possibilities of structures.    

(Slide 28) This is a house of this type. You can see connections, corners and partitions assembled 

this way. (Slide 29) This is another house in a different place, built on a stone foundation. (Slide 30) 

Inside, you can see how beams are placed on each other. (Slide 31) It gives a very homogenous 

impression. This is the ground plan of the house.  
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(Slide 32) The future of Vrin, which is also in a mountainous area, is subject to continuous change. 

We wish to steer the possibilities as far as possible and not simply leave our future to chances.  

What is important for us is to motivate people and encourage them to take their fates into their own 

hands: to take responsibility. I believe that the worst thing in a community or society is indifference.  

(Slide 33) This is an alpine landscape near Vrin at the 2,400 m above sea level. This is a wonderful 

landscape without human traces. It is as if we were in a different world.  
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(Slides 34, 35) This is a school at a different place, my first work that won a competition. It was a 

competition for a small school building. The building was constructed in 1994. Six classes share the 

space. At the moment, 10 to 12 children go to the school. All six classes are in one space and there has 

been no problem. For a while It was said “No, this principle, this method, and this type of learning 

won’t work,” but we see that they children learn very much from society and we can also see the 

behavioral patterns of children. This is a very beautiful context. Here is the school building, next to 

this an old community hall and a church. We built the building using Strickbau of larch.  

(Slide 36) Here is a staircase, an exit is on the ground floor and it is a three story building. (Slide 

37) This is the classroom. (Slide 38 and 39, building in the back) This is a different type of learning 

place, a monastery. Disentis Monastery situated 50km away from Vrin celebrates its 1,400th year 

anniversary this year. There is a nine-year secondary education school in the monastery. This 

monastery or the school attached to the monastery is an important institution in the region. We have 

developed a concept together with the monastery: a concept of a somewhat different place for learning 

consisting of a monastery school and a monastery barn for farming. The barn, a facility for farming, is 

a production facility and also a center. On the other hand, it is also a space for learning and experience 

of a special kind. Here, people can understand the process, come here and see how agricultural 

products are produced. 

(Slide 39 building in the foreground)  This slide shows a monastery with a dormitory building that 

was a competition work. This is a dormitory for girls. A large number of young people: both boys and 

girls, go to the school. They leave their parents’ house during this period, for which they have the 

dormitory.    

The dormitory is a home-like place for students. They can stay in their rooms or experience 

companionship.  

(Slide 40) The two themes were important for our design. Here, you see five ground plans: the 

ground floor and four floors have rooms for students. There is a communal space in the center with the 

aim of providing the girls something like a nest. 
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(Slide 41) Each girl has her own room with a desk and a bed, and also a washroom and a toilet: 

though not visible here. (Slide 42) Each room has a window recess where the girl can sit. There is a 

heating unit below to make it warm. To the right of this, there is a cosmetic box for the girl. (Slide 43) 

There is a staircase at the center of each floor to connect floors. (Slide 44) A small resting niche is 

embedded in each floor. Here you can see girls sitting in the niche and chatting. The niche is made of 

concrete, not rough, but rather but soft concrete that is comfortable to touch.  
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(Slide 45) This is the monastery barn which is a part of learning in this place. We wanted a place of 

concentrated learning and experience. Here, you can discuss politics as well as agriculture and their 

values and relationships. You can walk over this crossing. (Slide 46) You can watch how animals eat 

and move. The animals are not disturbed. The walk extends through the entire monastery yard.(Slide 

47) There are cows. 

(Slides 48, 49) Beside the barn there is a processing site for agricultural products. In this building, 

milk of the entire region is processed into cheese. The cheese here matures in a very special place. Our 

task was to build a space where cheese matures without equipment. (Slide 50) For this purpose we 

chose a special structure, an arch structure. Because cheese does not like aggressive air flow, air needs 

to move organically. Air does not move in a space of a certain form which would not be appropriate. 

The arch structure prevents stagnation of air. 

(Slide 51) Now, a little about education at ETH in Zurich. I am teaching at the university as a 

professor. Our project at ETH is named “Creating Places.” This purpose of this project is dialog 

between academia, industry, the political world, handicrafts, architecture and other disciplines.  
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The concept “Creating places” is based on the following thought: “the most important, most 

essential event in human life occurs within a space you can overlook: a specific place. Every love 

attachment takes place in a specific place in spite of changing circumstances. I say, we can be 

motivated and eventually take responsibility only in a space we can overlook. 

The idea of “Creating Spaces” aims to produce nearness. We wish to grasp things and processes 

again, to know how things are made. We also wish to sharpen our perception. 

”Creating Places” is also a project against destruction of diversity. We believe that the most 

wonderful thing in this world is diversity of cultures. Cultures only exist based on differences. If we 

don’t have this difference, Japan would become like Switzerland and Switzerland would become like 

Japan. We don’t want this at all. We love these differences. This program is closely related to practical 

matters.  

When instructing our students, we beware of communicating knowledge of specific architecture, 

such as methods, images and style. We make a point of communicating to them only tools for their 

career, and not providing solutions. The major concern is to strengthen the autonomy of each student. 

We think that an autonomous person is self-conscious but in no way gives up solidarity. Now, I would 

like to introduce examples of term papers.  
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(Slide 52) The first theme is “Unconventional ways of agriculture.” Agriculture is in a stage of big 

transition. The discussions of its functions, values and nature are dominated by economic and natural 

conservation movements.  

We also know that a landscape is an important repository of cultural achievements. We are 

interested in the question whether the new direction and management method are suitable to the 

concept of “cultural landscape.” We are trying to show methods to use materials carefully and 

appropriately.  

(Slide 53) The second theme is “Window.” Today, windows are frequently reduced to images in 

architecture. Namely, only views are important. We wish to return from “window as an image” to 

“window as a place.” A window seat was the most beautiful place in a house; a work area, a living 

place by the window. For us, a window is more than a transition layer from the inside to the outside. It 

must be more than a panoramic view. 

(Slide 54) Tourism is another theme. Tourism is a reality in many places. We don’t deny but 

recognize tourism as a part of culture and as a contribution to life and not as a factor that exhausts the 

place. Especially in Switzerland a lot of villages were ruined by tourist facilities.  

(Slide 55) Next theme is design. Today, the design of a building is determined primarily by 

(structural) calculability. However, design is determined also by the material and its characteristics. It 

is important to develop design based on the characteristics of the material. This naturally involves 

learning. I have to know what materials can and cannot do. Otherwise it is impossible to develop 

design from the characteristics of the material.   
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(Slide 56) The last example is a territory named Adula, which is a highland over Vrin. There is a 

plan to make the area the largest national park of Switzerland. This is about the relationship between 

man and nature. We wish to steer this in a congruent way. Today we experience extremes in the 

handling of landscapes: romanticism or mechanization, absolute selection and speculation. We have 

congruence between use and protection in mind. We had this before but are now far away from this. 

Since the age of enlightenment, we have this absolute separation between nature and culture. We have 

to break down the issue a bit further. These are some works of students.  

(Slide 57) Here, I will talk briefly about a research project we are doing at ETH. This is about the 

achievement of architecture in the handling of energy, technologies and laws of nature. Knowledge of 

the laws of physics concerning heat, moisture, air movement, light, acoustics and their realization in 

space, we believe, belongs to the essential competence of architects. We are losing some parts of this 

competence. Today, technologies: installed technologies, do everything. We don’t need to control 

anything.  

We wish to prove that we can address the energy problem in a different way. In Switzerland we 

decided in favor of energy transition after the Fukushima accident. People lay their hopes on 

renewable energy. This is good. I think it is wonderful. As a result, however, houses often look like 

machines. Highly efficient eco houses are going to the direction of machines. Sensuous aspects are lost. 

A house is not a machine.  
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We contend that architecture can make a substantial contribution to the handling of energy through 

its fundamental elements: form, geometry, direction, position and size of openings, material and 

structure. We think that technological installations are wonderful, they are a precious addition. 

Through technological installations we wish that a house as an organism elevates its expression of 

sensuousness. This is our idea of how to handle energy. Technical installations that look identical 

everywhere lead to destruction of diversity.  

(Slides 58 and 59) Today, I was given an opportunity to report my experience. I have only made a 

report but asserted nothing. If I assert something, the assertion is my subjective view and objectivity is 

lost. It is similar with an assertion on right or wrong. Right or wrong cannot actually be used as an 

action criteria, but is useful as a reference for the meaning of our actions.  We simply have to know 

that life is imagination and ideas. Everyone has their own imagination, which is neither right nor 

wrong. What is important here is the quality of imagination. 

The theme of the symposium is school architecture but I consciously avoided making an exclusive 

focus on school architecture. This is because it is important for me to get the whole picture. It is not 

enough to present issues; we should also talk about their causes and also think about what we can do. 

For example, what we can do with the school buildings we have? In Switzerland today, the question is 

not how we will build new school buildings but what we will do with the school buildings.  

For me, it is important to show that there is an essential difference between knowledge as ability 

and knowledge as information. Gadamer once said: knowledge is actually the opposite of information.  

I hope that we can benefit from each other through the exchange today. I myself am confident that I 

can learn much from this visit to Japan. I would like to offer my Sincere thanks for this. 

Thank you for your attention. 

 

Chair: Thank you very much, Professor Caminada. 
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Chair: Let us start the last keynote speech. 

Professor Emeritus Satoru Nagasawa of Toyo University is Visiting Fellow of NEIR, has provided 

us with guidance and advice on various research issues concerning school facilities and has been 

active also as a key member of various MEXT councils on school facilities, including the role of 

subcommittee chair of the Study Group on Disaster-resilient School Facilities of MEXT that compiled 

a report on tsunami protection measures for school facilities and the visions of school facilities that 

will be used as shelters in March 2014.  

Now, he is working to support reconstruction of school facilities damaged by tsunami of the Great 

East Japan Earthquake in Ishinomaki, Higashi-Matsushima and other areas. 

Today, the professor will give a speech titled “Creating Schools that Connect the Minds and Support 

the Community.” 

 

Professor Emeritus Nagasawa: (Slide 1) My name is Nagasawa. I didn’t think I would give a speech 

together with Professor Caminada in a place like this when I visited the earlier mentioned elementary 

school designed by the professor in Duvin five years ago. I am delighted that I can be together also 

with Dr. Maurer today, and I offer you my thanks for the opportunity.  

The main title of today’s seminar is “Creating Schools as the Core for the Community.” I think that 

it is intended to create an opportunity to think about Japan’s schools or school facilities by learning 

about architecture and schools in Switzerland. 

One of the reasons that have led the Educational Facilities Research Center of the National Institute 

of Educational Policy Research to plan this seminar may be their attention to what I have talked or 

written about schools in Switzerland including the elementary school in Duvin in light of the 

challenges of schools in Japan. 

I have been studying school architecture for about 40 years and involved in school development in 

different parts of Japan. When I visited a small school in Duvin, I much wondered why such a school 

and school architecture could exist and got so many hints for thinking about “what a school is.” This 

slowly came through to me through the power of this excellent architecture as a medium. 
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Sorry to talk about personal stuff. I have participated in various research projects in a school 

architecture committee of the Architectural Institute of Japan since I was in graduate school. My first 

theme was “architectural planning of small schools” commissioned by MEXT.  

In 1953, the Education Ministry at the time issued a circular notice saying “avoid unreasonable 

school consolidation that could destroy the community.” In retrospect, the circular might have been 

issued in response to my research. 

It was just yesterday that the Central Education Council announced a draft of the “guideline on 

adequate size and distribution of public elementary and junior-high schools,” which appeared in 

newspapers. While anticipating a recurrence of the move toward consolidations, I also think this is a 

good opportunity to think over “what a school is.”  

Returning to my research and survey of small schools, there were a large number of combined-class 

schools in Japan at the time. I learned that: children living in a winter branch school sobbed due to 

missing their homes at first; freshly-picked vegetables were found in a teacher dormitory; and 

enthusiastic teachers were exercising their ingenuity in teaching a small number of students, and the 

like. Such scenes and stories touched my heart and made me feel the close relationship between the 

schools and their communities. Now, this experience forms the foundation and a valuable asset for me 

when I think about school and engage in school development. 

I have been involved in the planning of over 300 schools across Japan, many of which are small 

schools in small town, villages or communities: villages with a population of 200, 700 or 1,000; towns 

with a population of 2,000 or 3,000; schools with 20, 60 or 80 students and schools for both 

elementary and junior high students. 

In small towns, villages and communities, you can feel deep feeling and expectation concerning 

schools among people there. I wish to create schools that are different from conventional schools so 

that we can use them with a sense of gratitude for a long period of time, and create schools into which 

we can put our thoughts and hopes. I have been involved in planning toward this goal.  

Creating a small school while having numerous conversations with teachers about the type of 

education they aim to achieve, and with people of the community about the future of the community, 

we shared the same idea about schools; they are school for the community.   

When I stood in front of the school of Duvin and stepped into it, I felt something penetrating my 

heart from the place. It was a rustic but assuredly standing figure, and a simple and graceful interior 

space. Each characteristic strongly impressed me that this is a school for the community. 

I had had a strange feeling before visiting Switzerland. Mr. Takahiko Higuchi, who learned under 

the professor and deeply respects him, was in Toyo University at the time and arranged a schedule for 

me. He said “the school asks you to visit on Sunday.” I thought “that can’t be true.” When I arrived at 

a small settlement, a villager appeared, unlocked the door and happily guided me around the school. I 

learned that the school belonged to villagers from the beginning. In the next year, which was four 

years ago, I visited several schools in Graubünden where Duvin village is situated, hoping to confirm 

what I had thought at the time. 
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Today, I’ll talk about what I am thinking from my visits to the schools. I hope that this will help me 

and you who are attending this seminar in thinking about what a school is: especially elementally and 

junior high schools, what a school means for the community, and how should we think about school 

architecture and facilities in this context. The slides I’ll show you now are in much the same order as 

the information packet you have at hand, but with some additions and modifications.  

(Slide 2) Now, let’s start our journey in Switzerland. 

This is a map of the whole of Switzerland. Here are the Alps. Graubünden is in the southeast of the 

country. Zürich is here.  

The school I’ll introduce today is where you see a red circle. Dr. Maurer and Professor Caminada 

talked about philosophical and practical matters. I would like to connect them to actual schools.  

(Slide 3) This is Duvin village I have talked about, a small village surrounded by sublime nature at 

an elevation of about 1,100 m, with a population of less than 100. 

(Slide 4) Generally, there are level places on a steep valley like this, where settlements are scattered. 

A church and an elementary school are at the center of a settlement. As you saw in the slides of 

Professor Caminada, the elementary school, a public hall, a community center and a church stand side 

by side. 

(Slide 5) This is the building, a wooden building with one floor under ground and three floors above 

ground. 
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(Slide 6) Stepping into the building, as you have seen in a photo, this is a four-story building. The 

first floor is a multipurpose hall that is also used as an exercise space. There are a classroom, special 

classrooms, an entrance hall in staircase area, and a library corner and a conversation corner. 

This is the first floor entrance hall. There is a closet at the back of the hall. Open the closet and you 

can see a kitchen, though I must ask Professor Caminada whether it is really a kitchen.  

The school is not only a place for children but also serves as a salon for people of the community 

and is equipped well for this purpose. The school’s role in the community and the facilities enabling 

this function strongly impressed me.  

(Slide 7) This is the inside of the classroom for children from the 1st to 6th grades. One school with 

one class, a super-combined class, so to speak. There were 18 to 20 children when I visited but they 

say the number is now about 9 now. Because there seems to be a general rule that a school can 

continue if there are seven or more students, the school might be in a tough situation. 

(Slide 8) This is the school viewed from the other side. The public hall and the church face the 

settlement. Behind them, the elementary school stands this way. When you look at the photo of the 

school building, how do you feel? The building is very simple but has an unusually strong appeal. 
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(Slide 9) Let’s go to the next school. This is a school in Davos that is famous for the economic 

forum. 

(Slide 10) This is an elementary school in Davos. Frauenkirch Elementary School with 17 children, 

one class for 1st to 3rd graders and another for 4th to 6th graders, two classes in total.  

There is a homeroom teacher and an assistant teacher for each class. For technical education, 

so-called specialized education, each of the specialized teachers teaches several schools.  

The principal of the school is the principal of four schools. This feel this means the schools are there 

not because there are a certain number of students, but people maintain the schools by organizing them 

resiliently and flexibly.  

The school was built in 1935, 80 years ago, but does not look old at all. The building has been well 

maintained or refurbished.  

(Slide 11) This is its entrance, where you see a sculpture of Ernst Kirchner, a local artist who 

painted landscapes of Graubünden. This is just one of the examples showing that the school belongs to 

all people of the community. 
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(Slide 12) This is the inside of a classroom. Classrooms are on both sides of the large roof you have 

seen earlier. The top floor is equipped with computers and other equipment. This is a small school but 

every school has an industrial arts and other workshops. This means that, what a school is, or the 

meaning of maintaining a school in the community is to help students learn the skills to live in the 

community. This is the role of the school. Students have good skills to repair farm implements, 

furniture and the like on their own. 

This is a combined-class school but there are small corners and cabinets to allow students different 

ways to spend time. The teachers have arranged a very comfortable environment. 

(Slide 13) This is a teachers’ room. (Slide 14) This is a playground. 

This is the schoolhouse viewed from above. You can see that the school fits into the landscape with 

the surrounding private houses. This is achieved with form, material or scale. I think this is one 

concept. 

Constructing a school as a school that is a different type of building is another concept. Anyway, a 

school is in its community. 

(Slide 15) Let’s take the railway again and move to another small village named St. Peter.  
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(Slide 16) There is a road below. This is a view from above. This is a new elementary school. This is 

the village office, or post office. This is the former school building. The church is to the right, out of 

sight here. The place faces the settlements of villagers, and is designed as their spiritual and action 

center. 

(Slide 17) They are built on a slope. There is a road, and the village office in the old school building, 

a newly built gymnasium and the new school building are on an artificial ground. The village office 

and the gymnasium are up the stairs and the elementary school is in the back. 

(Slide 18) The photo was shot around 10 o’clock in the morning. Children are studying hard in the 

classroom, while mothers are doing aerobics for their health. This means that the school is not only a 

place for children to learn but also a gathering place for all villagers. Sharing the place is quite normal. 

Though hidden by the timetable, they are first graders of the elementary school.  

The community shares the school with six surrounding settlements. Their 3rd and 4th graders learn in 

this school. 14 3rd and 4th graders are studying at the school in two classes. Children of other grades go 

to the respective schools in other settlements. 
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Coming back to the timetable, two segments per week for one class are fixed, segments for another 

class and those for a music school and a junior high school are also fixed. In other words, you can use 

other segments freely.  

(Slide 19) The school is on a slope but designed to be barrier-free.  

(Slide 20) This is the inside of the classroom. This is a very comfortable space enveloped by wood 

and with large glass windows. In addition, as said before, it is arranged as a good education and living 

environment by teachers. The environment is supported by stored furniture in the classroom. In Japan, 

schools consist of walled spaces, whereas schools in Switzerland have a variety of stored furniture for 

living that is built together with the building from the start. 

(Slide 21) These are schools of Switzerland. In summary, schools are the center of their 

communities, foster people who shoulder the future of the community, and cultivate skills to live in the 

community. A villager guided me around the school. This is the community’s school. 

On the other hand, there are approaches and techniques to maintain schools in the community, 

especially regarding how to operate and keep going small combined-class schools, including affairs 

concerning personnel. Next, compact facilities; the schools have 500, 600 or 1,000 m2 areas with 

limited functions according to the number of students. However, they have workshops and similar 

rooms based on their concept of education. The schools I showed you today are all elementary schools. 

People are determined to keep elementary schools in their communities.  

However, because junior high students need more collective, social and other various activities, they 

say junior high schools are built for larger numbers of students a little away from their communities. 

In this context, how to build facilities for educational continuity from primary through early secondary 

level has become a big issue. It is an option to build an integrated primary and secondary level school 

to ensure continuity.    

On the other hand, if you wish to have an elementary school of the community while considering 

the difference between elementary and junior high schools, namely, if you wish that children grow up 

fully feeling the beauty of the community and that people of the community get involved in their 

growth, there is another approach to separate elementary and junior high schools according to their 
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different characteristics. What is important here, I think, is to make a decision through discussion on 

these things for each school development.  

(Slide 22) They are complex with community facilities and the like. With this as a summary, I 

would like to return to schools in Japan. 

(Slide 23) This is a school of a village with a population of 700. I was involved in its planning 

around 1990. The school has elementary and junior high schools. Let’s call it just “the school.” 

Here is the elementary school and a shrine gate. Climb the stairs and you will see a shrine. There is 

a village office in the foreground. The combination of an office, a religious place and a school is 

similar to the cases in Switzerland.  

(Slide 24) There are elementary and junior high schools and a shared space, where you find an 

outdoor theater, a library, a lunch room, a music room, a local museum, a gymnasium, an art room and 

a workshop. 

This street connecting them is constructed in the school. The village office is in front of the street, 

here is a nursery school. A community center for the elderly is on the opposite side. In this area, the 

school is developed as a place for villagers’ activities and growth, excluding the period when they 

attend high school and college.  
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(Slide 25) This is an elementary school that will be swallowed up by a dam. The last condition for 

people of the community to agree to the construction of the dam was an integrated construction of an 

elementary school, a kindergarten and a community hall so that they can use the facilities as the core 

of a new community development.  

Earlier I said that Namiai School was so named to be the core of the community. Not hesitating to 

follow a good example, we called the entire facilities “Nakazato School” after the name of the 

community. Here is a space for the people of the community.  

(Slide 26) This is the school of a village with a population of 1,000. The facilities are also shared by 

the community and the school and named “APS” by junior-high school students. APS is an acronym 

for All Persons' School. People involved in the project were delighted that the spirit that adults aimed 

for through many discussions was put into the name by the students.  

(Slide 27) This is the elementary and junior high school of a village with a population of 200. 

Because key facilities of the village were concentrated on the opposite side of the road, it was planned 

to build special classrooms, a library and cafeteria there so that they would become the center of the 

community.  
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(Slide 28) A town library is planned on the 1st floor and another library for junior high students on 

the second floor so that students can stay in the school also on holidays. The relationship between a 

school and its community, or creation of a school with participation of people of the community has 

been developed into a form characteristic of each community.   

(Slide 29) This is a town that has already undergone a merger in Aomori. Having a hall and a library 

was a dream of the town people, but it was impossible to do this by the town's efforts alone. The 

construction of a junior high school was the last chance for them to realize the dream. So they worked 

hard together to create this school. 

(Slide 30) This is also a place where people of the community teach local artistic traditions to junior 

high school students and a stage where students can perform what they have learned. 

How to operate a school created together by the community and the school, which is also a place of 

the community, is another big challenge.  

(Slide 31) This is a school in Niigata Prefecture. Special classrooms open to the community for 

exchange are concentrated here. On a corner of this area, there is a place named the Townspeople 

Home Base for people of the community to gather anytime. I’ll explain how the place was born: a 

large number of people participated in planning the school development. The group was too good to 

disband with the completion of the school. So, they decided to play a role in maintaining the school  
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together and named the group the “Seed of Future.” The corner is also a place for exchange between 

people of the community and junior-high students who pass around the place. 

(Slides 32, 33) Give new names to such schools that are the core for the community, small schools, 

community schools and disaster prevention places for safety and security of the community. These 

facilities with new names will support the community. How to develop the cooperation between a 

community and its school in accordance with the community’s characteristics, I think, is a task for us 

today. 

(Slide 34) The themes at the time were motivation in life, place for exchange, disaster prevention 

and development of a community where people gather. 

Another thing that I think important is an approach to take the opportunity of the development of 

school and school facilities for building a system for people of the community to support school 

activities along with the construction of buildings.  

(Slide 35) On the other hand, school consolidation has been promoted. This school has already been 

closed. (Slide 36) According to a survey of MEXT, about 400 schools are closed every year. 

(Slide 37) This table shows the number of schools by the number of classes. In 1991, elementary 

schools with six classes, namely one grade = one-class schools are predominant but the number fell to 

about one-half in 2014. This is an effect of consolidation.  
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(Slides 38, 39) In this context, I think that we need to think about the approach to the relationship 

between a community and its school.  

(Slide 40) For this purpose, I would like to think about challenges of school facilities while 

comparing challenges in Switzerland to those in Japan.  

I’ll focus on three themes.  

One is “creating wooden schools.” This is the school in Duvin. You can see that the adjacent village 

office uses traditional technique in a modern way and with an excellent design.  

This is the school of St. Peter with a somewhat different square log construction. This means that, 

the schools are built taking advantage of local wood or local methods of using wood to shape the 

school of the community, thereby giving pleasure to people of the community. In other words, wooden 

buildings are natural for them, because local material is wood and they have traditional techniques to 

build wooden houses. In Japan how to establish a system to facilitate construction of wooden buildings 

has become an issue. I think it would be fine if we could improve the conditions to this level. 
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(Slide 41) This is the inside. It is very pure and makes massive use of wood. Japan’s wooden 

architecture is based on a framework structure of columns and beams but in Europe some say the 

framework structure is a poor method to save wood. In any case, each has its own traditional culture 

regarding how to use wood.  

(Slides 42, 43) As a result of various efforts, 20% of school buildings are now made of wood and 

50 % use wood in the interior. Wood is used for 75% of schools in total. Techniques taking advantage 

of various local lumbers have been developed.  

(Slides 44 to 58) Such a school is created by the power of the entire community. I think that the 

involvement of many people of the community facilitates the school’s taking root in the community. 

To put it the other way around, wooden schools and wooden buildings have such power. I wish to 

promote creation of wooden schools that can manifest this power. For consistent school development, 

newly-built schools, refurbished schools, small wooden schools: you can gather the strength of the 

community through consistent efforts by setting a goal. 

(Slide 59) The second challenge is how to deal with deterioration. In Japan buildings built 25 years 

ago or older account for 70% of the total. How to proceed with their refurbishment is considered to be 

a big challenge. MEXT compiled a report on countermeasures against the deterioration of school  
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facilities. In its introduction, the first line reads “We are currently facing a new crisis: the large wave 

of deteriorated school facilities.” We need to deal with the situation properly. 

(Slide 60) However, I hesitate to talk about this here today in front of Swiss architects. Deterioration 

after just 30 years? 30 years are not long for a building. To put it the other way around, this means that 

we have neglected maintenance of the buildings. On this occasion we need to rethink the issue while 

properly repairing damaged parts.  
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Another thing is how to prolong the life of buildings. For this purpose, I think we need to properly 

address the issues accompanying building a new school and reflect all of them in facilities 

development with future refurbishment in mind. 

(Slide 61) This is an example of earthquake resistance reinforcement and refurbishment using forest 

thinning. This is also an example of refurbishment by using wood for the interior of a standard-type 

school building.  

(Slides 62 to 65) Here are some examples of various efforts. For life extension it is important to  
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include noticeably improved elements. For this purpose, we need strong efforts including functional 

improvement in conjunction with life extension. 

(Slide 66) Now, let us fly back to Switzerland. (Slide 67) This is the school mentioned earlier by D. 

Mauler, Paspels School designed by Olgiati. This is the new school building and the old building is 

across the street. When the new building was constructed, a tunnel was built to connect the two 

buildings.  

(Slide 68) This is the concrete stair case you’ve seen earlier. (Slide 69) Entering a classroom, you 

are suddenly in a very comfortable space with wood layers.  

(Slide 70) This school also has good special classrooms to learn computers, technical information, 

handicrafts and other manual skills. About 50 elementary school students (three combined classes 

(1st-2nd, 3rd-4th and 5th-6th) are in the old school building, while about 20 junior high school students are 

living in the new building.  

(Slide 71) Through this tunnel, you will reach the entrance of the old building. Though I’ve not 

checked the year of construction, the building must be considerably old. But, it appears to be very 

comfortable. This is a full view of the elementary school. Taking good care buildings should be 

considered natural. The desired stance is to be able to welcome new students every year into a nice 

building. This does not mean that you repair a considerably damaged building 20 years after  
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construction, but rather that you always maintain the building in good repair. For this purpose, we 

have an issue to establish the approach of preventive maintenance instead of corrective maintenance. 

(Slide 72) This is the special classroom zone of the old building. There is a balance room. This is a 

space for exercise. Looking at these photos, I think that what is intended here is to help children 

acquire the capability or skills to live in the community so that they will support the community in the 

future. 

(Slide 73) This is also related to the speech of Dr. Maurer. I was looking for drawings of Paspels, 

but copied this by mistake. Later I noticed that this is a school I did not visit, but their plans are 
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similar. 

(Slide 74) A school of the next generation. The new school is a comfortable space to inhabit as it is 

built using wood.  

(Slides 75, 76) Taking advantage of a slope, the school combines a town office, a nursery school, 

spaces for lower grades and higher grades and a hall. Through the front windows you can see the town 

or mountains.  

(Slides 77 to 79) The next topic deals with various efforts. This is a 4-story wooden building of a 

technical junior college near Bern that specializes in the study of wooden buildings. Because wood is 

susceptible to damage especially when used on the outside, the project was realized using a technique 

to replace damaged parts from the inside without scaffolding.  

(Slide 80) This is a school near Zurich. (Slide 81) Up to now I showed only combined-class schools, 

but this is an ordinary school with one class for each grade. There are small spaces beside classrooms 

available for various activities. The school is equipped also with these facilities. Please remember the 

wooden school building you have seen earlier. Its equipment around classrooms is not to be outdone 

by this school; new equipment was installed. This is the original meaning of keeping facilities in good 

repair.  
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(Slide 82) This is the old building of the school. Its interior has been refurbished and has sufficient 

storage space. 

(Slides 83 to 87) The heat source of the school is wood chips, namely, wooden biomass. Today, it is 

our task to develop self-sustaining communities. Major themes in this process, I think, will be how to 

develop independent activities by the people of the community, or develop a spiritual center, education, 

energy, and consider how to use wood that is a ubiquitous circulation material, to think about how to 

use wood biomass properly.  

(Slides 88, 89) The next topic is the Eco School. Creating schools considering the global 

environment is the third major challenge. 

(Slide 90) This is one of the schools I saw when I first visited Switzerland. At that time, we just 

started efforts concerning the Eco School. The vigorous efforts on passive solar, creation of biotopes 

and schools with environmental consideration were very impressive.  

(Slide 91) In summary, support safety and security of the community, give people something to live 

for, foster solidarity, and reconsider the idea that a school is the core of the community. I think we are 

facing the challenge to build a new image of schools through these efforts. 
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(Slide 92) We are running out of time, lastly, it has been 20 years since the Hanshin Awaji 

Earthquake on the 17th. Reconstruction of schools damaged by the Great East Japan Earthquake, 

especially schools damaged by tsunamis, is still in progress. Hardly any of them have been completed. 

This is a newspaper article. My impression is; this was the first photo with smiling faces in a 

newspaper after the disaster. It was very impressive that these were faces of children going to a new 

school.  

(Slide 93) Let me introduce a little bit of these efforts. Both sides of the bay were damaged by 

tsunami; these are elementary and junior high schools. (Slide 94) This is one and a half year after the 

disaster. This school building was flooded up to the third floor. The plan is to develop the land here to 

construct a new school building. 

(Slides 95, 96) People of the community say that they wish only that construction takes place safely 

and as early as possible and nothing more. In the process, however, we should address the challenges 

for today’s schools as I have talked about today. 

In reconstruction, refurbishment and new construction, I think it is important for school 

development to hold many discussions always with a broad view of challenges facing schools and try 
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to realize the solutions. Actually, the design was completed and opening of the school was scheduled 

in April 2017, but it was postponed one year due to various reasons. I feel the disappointment of 

people of the community.  

(Slide 97) This is a school of Higashi-Matsushima. The school in the back and the whole region was 

devastated by tsunami. A new urban area will be developed by cutting a mountain.  

(Slide 98) The conclusion reached through discussions here is a wooden building using local wood. 

Now the project is in the final stage of design. The concept is “School in the Woods.”  

(Slide 99) Lastly, this is a school in the Ogatsu district. Everything in the whitish area was washed 

away by tsunami. A new school will be created by consolidating schools in the area and nearby 

schools, five in total. I have an impression that people of the community felt uplifted when they take 

part in planning of the school. 

However, the new elementary and junior high school combining the five schools is estimated to 

have 30 students at the start. The city and other stakeholders, with participation of the children, are 

making efforts to create a school for 30 students. I think you can see about half of the students in the 

photo.  

(Slide 100) Through discussions with them, I really learned why we write “child” and read this  
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“future.” How will we create and realize schools where children who shoulder the future and who are 

the future grow and live? 

(Slide 101) The answer is, I think, that everyone takes part in the creation. Teachers participate, 

children participate and adults also join in creating a school. Such school development is now in 

progress not only in afflicted areas but also in other parts of Japan. While collecting examples of such 

practice, I wish to promote “Creating Schools that Connect the Minds and Support the Community” of 

Japan, which is our challenge today. 

(Slide 102) Children take part also in the construction. This memory will help the children develop 

into adults who cherish the school and try to support the community starting from the school. Indeed, 

children are the future. 

(Slide 103) In this context, I remember the word that my former teacher gave before he passed 

away: “Schools are not educational facilities. Schools are schools.” 

In sum, I think that understanding schools in their totality with implication in various communities 

in terms of spirit as well as activities means ”Creating Schools that Connect the Minds and Support the 

Community”  

Thank you for your attention for so long time.  
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Chair: Thank you, Professor Emeritus Nagasawa. 

Now, a panel discussion will follow. Please wait a moment while we arrange the desks.  
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Chair: Now, we are ready and start the panel discussion. 

From here, we ask Professor Isami Kinoshita of Chiba University to play the role of coordinator. 

Professor Kinoshita has continued research exchange with Dr. Urs Maurer for about 30 years. He is 

also an expert in children’s environment, serving as Director of the Association for Children’s 

Environment and secretary of the Subcommittee for Child Raising Environment of the Science 

Council of Japan.  

Professor Kinoshita, please start. 

 

Professor Kinoshita: Thank you, Mr. Nishi. 

Hello, my name is Kinoshita and I am from Chiba University.  

As mentioned by Mr. Nishi, Dr. Urs Maurer was an assistant of the urban planning lab of ETH of 

Switzerland when I was studying there from 1979 to 80. Professor Caminada is now teaching at ETH.  

Later, he became a teacher of a Steiner school and a specialist in school architecture. He has 

developed a network to connect architects and educators. Interested in his activities, I have always 

wanted to introduce him.  

I encountered Professor Caminada’s architecture around 2007 or 8, when people working on the 

village development in a rural area of Uhiko town, Ehime Prefecture, a district called Ishidatami with 

a population of over 20 visited Switzerland to see regional development there, I coordinated the 

project and visited Village Vrin, which impressed me greatly. 

Professor Caminada was born there and has been diligently creating houses including restoration, 

renovation, and new construction since his student days. A village landscape combining old and new 

aspects is restored or recreated. This is a place visited by a considerable number of people. His efforts 

are exceptional among architects. 

When I visited ETH Zurich again during my sabbatical leave in 2010, Professor Caminada gave his 

doctoral dissertation in Centroom of ETH attracting a large audience. Since that time I have wanted to 

invite him to Japan someday. 

As explained by Professor Nagasawa, the review of the guidelines for school consolidation is 

making the headlines. The first review after 60 years makes an impression as if the ministry is pressing 

for consolidation, but it is not necessarily so. Let me introduce the notice of 1973 that Professor 

Nagasawa mentioned earlier.  

“The implications of school consolidation and optimal size of schools are shown in the previous 

circular notice. It is important to avoid causing disputes with local residents, etc. or significant 

difficulties in commuting due to unreasonable school consolidation with excessive focus on school 

size.” 
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“Because small schools may have educational advantages in terms of personal relationships 

between school personnel and students as well as individualized teaching, it may be preferable to 

maintain and improve small schools in some cases based on a comprehensive judgment.” This is 

Notice No.431 of MEXT. I think this is a strong policy that is still in effect.  

Certainly the population is declining in Japan. In May last year, the Japan Policy Council made a 

shocking prediction that about half of Japan’s municipalities will disappear in the coming 30 years. We 

need to think about regional development very seriously. How we should think about population 

decline, especially declining birthrate, is a task that confronts us. 

In this context, following the guidelines for optimization of school size at the Education Rebuilding 

Council of the government last year, the first review of the guidelines for school consolidation after 60 

years is perceived as promoting school consolidation, but it is not.  

Naturally, there is a financial pressure in this direction, but we need to give careful consideration to 

regional development and the vision for communities and schools that are the theme today.  

This is why we planned this symposium to learn examples in Switzerland. 

I’m sorry for taking too much time.  

Looking at some figures, the population of Switzerland is about 8 million, much smaller than 120 

million of Japan. Its territory is smaller than Kyushu.  

However, the country has the watch industry and many global companies including Nestle, and the 

number of Nobel laureates per capita is No.1 in the world. The number of patent applications is also 

large in many areas. The country is advanced in industries, frontier technologies and science, and 

continues to be ranked high in PISA among OECD countries.  

In looking at the number of schools, the number of municipalities of Switzerland was 2,740 in 2008. 

In Japan, the number is down from about 3,300 to 1,800 today due to municipal mergers. The mergers 

were promoted from the financial point of view. Japanese society promoted mergers including 

municipal systems to improve efficiency with a focus on economy. However, does this contribute to a 

bright future?   

Especially, as Professor Nagasawa said “children are the future,” I think we need to examine 

whether we can have hope for future this way. This is another reason to make it very important to 

review the relationship between communities and schools.  

Of course, there are differences in systems and culture between Switzerland and Japan. As Professor 

Caminada said, it is very important to respect differences and identity in culture and many other 

aspects.  

So, this it is not about imitating Switzerland but rather about paying attention to the relationship 

between schools and communities there, and what we have in common. I think we need to think about 
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globally common aspects. 

Because Switzerland does not have a MEXT for the entire country, each canton is responsible for its 

educational administration. This may have good and difficult points in the country, given its conditions 

different from Japan. While keeping the differences in mind, we need to think about the relationship 

between schools and their communities.  

The number of elementary and junior-high schools per 10,000 people is about 8 small schools in 

Switzerland. The number is about 2.75 in Japan, almost a threefold difference. This means there are 

many small schools in Switzerland.  

Against the background of a large number of small schools, as introduced by Professor Caminada, 

when I visited, the school of Vrin was a good functioning school and children were learning there. 

However, the school was later closed due to a municipal merger. This is an issue we share. I think it is 

important to use closed schools in terms of the relationship between the community and its school.  

Professor Nagasawa also presented efforts of communities to maintain their schools and the power 

of communities. 

Now, I would like to ask the speakers on the stage. Dr. Maurer and Professor Caminada spoke about 

concepts and forms of schools, and what schools to create in relation to the community. 

We saw many Swiss schools in slides of Professor Nagasawa. He showed the schools viewed from a 

Japanese perspective, what he thought about them, while also introducing schools in Japan. As the last 

speaker, he also presented challenges in Japan. In this context, he said “schools show the power of the 

community, and school development gives power to the community.”  

Now, I would like to ask Dr. Maurer. Professor Nagasawa spoke about the participation of local 

people and children in school development, competitions and said that creation of a school nurtures 

the power of the community. You have not mentioned this aspect in your speech today. Are you doing 

this also in Switzerland? How are you promoting this?  

 

Dr. Maurer: For these three years, there is an increasing drive among community members and 

especially teachers to participate in planning. This is relatively new also in Switzerland. 

Actually participating in a project, they discuss design, for example, together with the jury of the 

competition.  

In the past, experts, architects invited from cities said “this is a good project. You must build this.” 

Today, it won’t work this way because people of the community, especially teachers, say they desire a 

school building that is really educationally up-to-date.  

This is the case of Paspels that I mentioned earlier. I’ve made a relatively negative description about 

its utility value. Now I say something positive about it. There is hardly any other school building in a 



Panel Discussion and Q&A 

85 

P
a
n

el
 D

is
cu

ss
io

n
 a

n
d

 Q
&

A
 

mountain area that has attracted so many architect on observation tours from around the world for the 

last 10 years. These architects are not interested in whether or not the corridor is so hard and has sharp 

edges. They took pictures and were excited that there was such an outstanding building in a small 

mountain village and that the village could afforded it. This is a positive side: people look up at 

mountains and make a trip to the small village Paspels. 

The school in Varnas, which I have described positively, is a wooden building that would attract few 

architects. This is simply an ordinary wooden school building, which is not published in journals of 

South America nor Japan. So, I will give this flagship project, “character in rural area” a positive 

evaluation in this discussion. 

Now, the question is about participation of community members. Today in the village Mutten I’ve 

shown, there were nine students when I counted. Because seven is the borderline, if you lose two 

students, the school will be closed. You can always predict this. Now the village has five small 

children before school age. So, how long can we maintain the school, if we don’t succeed in attracting 

new young families with children to the rural area? Mutten could maintain the school because the 

village offered developed land almost for free. Mutten advertised in a large number of journals that 

“we are looking for a family with children who wish to get out of a city and enjoy the wholesome air 

of the countryside in a village community”, and was successful. This is a form of participation, which 

in a very practical way contributed to maintaining the school. 

 

Professor Kinoshita: I have a question for Professor Caminada. Perhaps not exactly about 

participation of the community, but you are settled in the community and creating places for learning a 

variety of things including culture and techniques from each other including adults, which you may 

call Bildung in German. Do people of the community participate in these projects, through 

communication, for example? How are people are involved in creation of such a school? 

 

Professor Caminada: Being an architect always involves playing a bit of the role to lead people in 

some way. It is important for me that, when I have an idea, it is not yet accurately defined but is 

something like a basic figure and there are many possibilities in the idea. The idea of participation is 

very important. We have done always the same thing. We tell a story, develop an idea, and invite 

people to participate in the idea. 

First, psychological efforts are made. Everything was done to make everyone think “I am a part of 

this.” Nothing is worse for anyone than to think “I’m useless, no one needs me.” This is quite bad. So, 

we need to give them a feeling that they are a part of the idea, regardless of whether or not they can 

make a contribution, which may not be so important.  
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However, this form of dialog about an idea is not a lawsuit, where we know that one party is right 

and the other party is not. There are different options within a particular discourse. We did this not 

only in Vrin but also in other places. It worked very well.  

 

Professor Kinoshita: Because I specialize in town development, community development and city 

planning, I often do work for town development with participation of residents and hold a variety of 

workshops in the process. I talk also informally hoping that new leaders will appear in the community, 

with the aim of building a network of accomplices in a good meaning.  

I think this is very close to what Professor Caminada said in that is important that more people come 

to think they are participating in the idea, as if the idea is their own. This is very important. 

Now, Professor Nagasawa earlier spoke about the area damaged by the Great East Japan Earthquake. 

Consensus building and school development must be difficult under different local conditions. It was 

not fully described how schools are built overcoming such oppositions and conflicts due to time 

constraints. I would like to ask you for supplementary explanation.  

 

Professor Nagasawa: No, rather than saying there is opposition or conflict, it was more of situation 

where the reconstruction of the school had started and people could participate in the project. At first 

some people didn’t know what to say, but after repeating sessions, they became very positive and 

cheerful and started to speak vigorously.  

I said earlier “Write ‘children’ and read this as ‘future’.” This is what I felt while looking at the face 

of participants. In other words, they were cheerful when they were discussing the school, because they 

could see the future there. 

As to the school of Ogatsu in Ishinomaki I mentioned earlier, the town has disappeared. There used 

to be five schools for about 200 students before the disaster. There were only 30 when the project 

started. However, once a school is built, people who are living outside the area will return. This may 

kick start the reconstruction of the community.  

When I first talked with people in Ogatsu, they wished to have a dormitory built. At first I thought 

this might be a dormitory for city children who would commute to the school so that the community 

could maintain the school size. However, the dormitory was intended for their own children. The 

parents could not leave the place where they were living now but wish to have their children go to 

school in Ogatsu.  

The experience of growing up in the area with its bountiful ocean and various local industries would 

nurture the pride of the children who would feel the meaning of life in the community. For this 

purpose, they wished to prepare a place for their children to live and grow up in the community as 
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early as possible and have a dormitory for this purpose. I felt that they shared a common intention. 

 

Professor Kinoshita: Switzerland also has a variety of schools including those with dormitories and 

some Japanese send their children there to learn. The monastery school introduced by Professor 

Caminada has a dormitory with a wonderful design. There is also a barn. Not only lessons in the 

classroom but also caring for cows and other animals are included in the education system and this is 

provided as a space. Is this style found in other places of Switzerland? 

 

Professor Caminada: I feel that my students have a strange one-sidedness. So I try to bring them 

closer to things. This means that they need to understand again how things are constructed. This is our 

main maxim in all schools. It is exciting that young people want to understand this. They come to us 

and say, “I want to know how this is made, I want to experience much more.” 

As I said earlier, we design structures based on the characteristics of the material. So we have to 

understand what competence a specific material has, such as the competence of concrete, and the 

competence of wood. This is the same with energy. We have noticed that today architects have too 

little knowledge of the basic phenomena and physical characteristics such as: how to ventilate a space; 

the impact inert materials have on the indoor environment; and the difference between radiation and 

convection, for example. This is essential knowledge for any architect. We have to review our 

understanding of these things again and again. 

You mentioned university but we can start this much earlier. This is why I structured my speech this 

way and concluded with what interests us in university. We can start much, much earlier. Secondary 

schools are also effective as places for this purpose. This is a history of monastery schools. They have 

an unbelievable tradition of boarding schools, which is a different kind of education. Many parents in 

Switzerland send their children to a monastery school. This is because children may be treated 

differently, not only positively but in a truly different way. 

When we built the boarding school, the monastery’s barn was burnt down by an accident. I don’t 

know whether it was set on fire by a monk not. I don’t care. Anyway, monks invited me and asked, 

"will we rebuild the monastery barn, or not?" Then an expert came and said, "no, concentrate on your 

core business, which is education. Leave farming to farmers." I encouraged them and said “this is a 

different kind of education; to recognize the process and understand things again. Children will not be 

in the barn all day long, but will come here in between walking over this bridge to talk with farmers 

and experience something. This is the idea of holistic education.” They agreed and we built the forest 

cottage in latency.  

Not only mental knowledge but also physical experience is important for architects. We must bar 
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architects lacking sensuousness from constructing a building. You cannot get this feeling from a school 

building you might love as shown in the photo or a house where a small child goes barefoot on hard 

concrete. The feeling starts very, very early. Perception, sensitivity and sensuousness, must be 

somewhere in the opposing dynamics that take place between the body and the mind. 

 

Professor Kinoshita: Professor Nagasawa, even small schools in Switzerland have a workshop and 

other spaces to learn specialized skills. Switzerland and Germany both have solid programs for 

vocational education to train Meister, technicians and craftspeople. This is not only about getting into 

a good secondary school, university and a good company. They train craftspeople and farmers.  

When thinking about local problems, how to train successors is important. Training technicians for 

the future is a big challenge not only in rural area but also in large cities. We may call this the zest for 

living in this environment. 

In this sense, I’d like to ask Dr. Maurer if it is very important to create spaces or places for highly 

specialized vocational education in schools in Switzerland? 

 

Dr. Maurer: I think the situation is different in Switzerland from that in France, Italy and Spain. In 

our case handicraft may relate to Pestalozzi, an educator, who said “education is head, heart and hand.” 

So, fortunately craftsmanship education is still highly valued in Switzerland. 

However, this education is continuously in danger because of the trend of academic drift. PISA and 

the Bologna-Reform both lead to academic drift. Now, there is a strong trend in this direction. If we 

lose our good vocational education system, youth unemployment will get significantly worse. There 

are many children who are not made Ｐfor academic studies, who are not good at abstract thinking, 

who are good with their hands, who are not good at writing or speaking but are good at making things. 

We should help these children develop handicraft skills early and not plague them with examinations 

where they will not succeed. 

In Europe, Copenhagen, for example, is a city with vocational education. There is a competition for 

masons to compete in building the most beautiful wall. Swiss masons always accomplish good results. 

This indicates that Meisters who teach this technique maintain a high level and we have lost not much 

of their skills yet.  

 

Professor Kinoshita: Thank you very much.  

We are running out of time. I would like to ask one or two people in the audience for a question or 

comment.  

I saw a person raising their hand in the rearmost row. Please say your name and organization so that 
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we can record them. 

 

Questioner: My name is Akamatsu and I am involved in town development activities. I’d like to ask 

two questions.  

First, you said you could not maintain a village school in Switzerland, but efforts are made to use 

the place. When there is a school consolidation, are there efforts to use the closed school as a place for 

children to learn if only partially, in a system of center and satellite schools, and to use the school not 

simply as a place but as a part of school education. This is the first question.  

Next, as Professor Kinoshita said at the beginning, the population of Switzerland is eight million, 

about the size of Kanagawa, I think, but there are decentralized curricula or education systems, 

because Switzerland is a federation.  

In Japan, in the process of developing a national model to catch up during the high economic 

growth period, strongly centralized national curricula have been established. In this situation, 

developing local curricula is supposed to have a very important potential for decentralization and 

diversity in space. What view do you have on the possibility of the shift from national to local 

curricula in Japan, while making spaces more diverse, based on your knowledge of school architecture 

and education in Switzerland? Your suggestion would be highly appreciated.  

 

Professor Kinoshita: So, the first question is, whether or not the schools closed as a result of 

consolidation are used as places for learning. I would like to address the question to Dr. Maurer or 

Professor Caminada. Do you know examples of closed schools used as places for children’s learning? 

 

Dr. Maurer: As Professor Caminada said, there are consolidations of municipalities that have to give 

up their schools because the number of children is below the threshold also in Switzerland. We had a 

discussion earlier and agreed that we must think ten times and use our imagination before giving over 

a school building to tourism for use as housing for tourists. Once privatized, it is very difficult to make 

it a public building again. It is almost irreversible. So we must use our imagination concerning how we 

can continue to use the school building for learning.  

I heard that in some schools of Japan it is possible that parents use the schools for learning foreign 

languages or computers, for example. In a village, many elderly people don’t know how to use a 

mobile phone. They want to use one but it is difficult for them to go to a city. If someone who knows 

this in the village, a teacher, for example, attentively teaches them the first step, it is important for the 

elderly and also a good way to use a school.  

Here, let me bring up an idea. When I was in a secondary-school, I was not a good student and 
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bored. I was always in the woods and running after birds. I could mimic the cry of any birds and had a 

strong relationship with birds.  

In my 6th year in secondary school, when I was 16 or so, we could stay in a mountain village for 

three weeks. This was named the school colony. I was allowed to run after birds in the Alps alone 

without the supervision of a teacher. Running up and down watching eagles, I looked for their nests 

and made records. I think that at 16 I may have been at the level of an ornithology student in his 4th 

semester, because they allowed me to follow my passion for three weeks with support of the school. 

Now, an idea that may be feasible also in Japan is, a school similar to the school colony – we should 

find a nice name for this – where the entire class with a teacher, maybe also parents, goes into the 

country. They have lessons in a school building and, when they have questions, they listen to people of 

the village concerning how dangerous it is for woodsmen to cut trees, peculiar ways of cutting to draw 

out sap, cutting on a specific day, for example. Such questions may be handled by local experts in the 

school building. Students need not be students all day, but can use the school and money comes in 

because certain contributions should be paid.  

I was a teacher of a Steiner school, where all students of higher grades went to so-called practice 

every year. For example, we made a survey of an Alpine mountain because there was a need for plans 

against avalanches but this was costly. So students carried out survey under professional instruction. I 

was an architect under training and could handle equipment. So we drew plans for avalanche 

obstruction and sold this to the community at a lower price than a professional one. Students felt that 

they could do a meaningful job that was useful. You can’t buy this with money.   

Avalanche countermeasures are very important for people living at the foot of a mountain. We have 

learned to work accurately, survey accurately and be professional in our job. The students were also 16 

year old.  

Rudolf Steiner School provides many suggestions about teaching materials in this kind of practice 

outside cities. Thinking about Tokyo, the situation is extreme. It would be very good for children to 

experience different surroundings and relationships in the country.  

 

Professor Kinoshita: The closure of the school in Vrin that Professor Caminada described was a 

shock to me. That was such a wonderful school, but it is still used by people of the community. 

Returning to the question of Mr. Akamatsu, is the use limited to school curricula, or is the school used 

both by adults and children, where people of the community also play the role of teacher as in the case 

of integrated study in Japan?   

 

Professor Caminada: I know too little about this, but will talk a little about shrinkage. Vrin is also 
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shrinking. This is a phenomenon all over the world. People are moving to big cities. I think that 

population decline is not so bad. We have too many people in the world. The distribution is not very 

good in Switzerland. People move to big cities and mountain villages cannot survive.  

They said 500 residents were necessary to maintain Vrin. They said 500 residents were necessary to 

sustain a village with a school, stores and other institutions. Actually, we found that we don’t need 500, 

we can do well with 250. 

I think it is not so bad that another village is given up anywhere. Looking back on history, villages 

were abandoned in all ages. Villages were given up on and residents moved. This is not so dramatic. 

We have many consolidations, namely mergers within a region. Vrin was also merged with nine 

municipalities in the entire valley and students go to school in two or three places in the valley. Parents 

had a concern that it would not be good without the school in the village, but there is no problem for 

students. They enjoy commuting by bus. There are also new relationships.  

I see problems of fusion differently. The bigger the municipality, the more people place 

responsibilities on others. This is what happens. If the entity is big, can you take responsibility? I can 

brush aside the matter casually. This is the problem of a merger. Let me return to schools that continue 

to function. We are always thinking earnestly about this in Vrin. We are not worried but we must 

develop new ideas. 

As Dr. Maurer said earlier, the idea is to maintain schools as places for learning or adopt new ways 

to connect urban and rural areas. This would be preferable. 

I said yesterday where I was in the mountains. I don’t know how strongly city residents value 

mountains in Japan. I have a feeling that it is not as strong as in Switzerland, though I may be 

mistaken. I would be happy to learn about this. A learning opportunity is necessary to appreciate the 

value of mountainous areas. For this appreciation we need differences, which is my concept today. 

Mountainous area must be different from cities. Otherwise, no one would develop a strong interest in 

mountains. So, we need a different method of evaluation, which can develop only through being 

different; what happens above is not possible below. Then the appreciation and relationships will 

develop. 

We have other experience with the concept of solidarity in the latest project. Generally people in 

mountainous regions think, "we poor villagers receive money from rich city residents." Villagers also 

need to subsist. However, this kind of solidarity will not work. If you give me something, this must 

have a value for me and also for you. Value must flow to both sides. This must be done successfully.  

In Switzerland we always say that Japan has great handicrafts such as Japanese lacquer work. This 

is something fantastic and impossible for many Swiss. I think such learning places can be used also for 

handicraft, in the meaning Dr. Maurer spoke of. You can also develop workshops for craftspeople. 
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Learning with hands is as important as mental learning, which I have said many times. Fostering 

manual work should be a part of education, because we regard handicraft as a potential for livelihoods 

in mountainous regions along with agriculture and tourism.  

We are working on a project to manufacture furniture that is sold in cities. The market exists. This is 

not a huge market. We don’t need that many consumers for the project to work. There may be buying 

power. 

 

Professor Kinoshita: The second question is, in my understanding, that local curricula generate 

diversity in Switzerland, so the question is, what we can do if we apply this to Japan. Professor 

Nagasawa, what do you think? 

 

Professor Emeritus Nagasawa: Aside from curriculum, what we are discussing now is for children to 

know the value of the community, take pride in the community and cultivate a zest for living in the 

community. For adults, it is about what they wish to convey to children who will bear the future and 

what abilities they wish children to acquire. I think this will lead to local curricula.  

In connection with facilities, everybody participates in creation of a system for this purpose. So, I 

think it is important to use the process of school development as an opportunity to discuss what we 

wish to convey and what facilities and buildings we desire for this purpose.  

The current standards of school facilities in Japan ensure the area for the school size, but for facility 

composition, I think, we have a mechanism to realize what we desire for the school as long as it is 

equipped with facilities to implement the curriculum.  

For this reason, it is important to go through a process of discussion on what should be. 

This means that it is important to think about curriculum or education content and facilities not as 

separate things but as two aspects of a same thing.   

Moving away from the question, I would like to express my gratitude concerning the school 

development in Ogatsu I mentioned earlier. People working on a project in Ishinomaki are also in the 

audience today. When people in Ogatsu were unsure about starting the school with about 30 students, I 

joined the project and introduced the case in Duvin in a slide presentation proposing schools to 

develop.  

Participants were greatly encouraged by hearing that the school of Duvin was fulfilling its role in 

the community and that children were growing up there. They thought “Our school will be small but 

we will create a good school.” I take this opportunity to thank Professor Caminada for this.  

 

Professor Kinoshita: Thank you very much. 
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Because the scheduled time is already over, we would like to conclude the session. It is much to our 

regret that we didn’t have enough time for discussion.  

There are many differences in curricula and system between Switzerland and Japan, but in spite of 

the differences we face same difficulties.  

To think about the relationship between schools and the communities, while facing difficulties in 

regional development including school closures, and regarding various efforts to maintain or create 

schools, the two guests, Dr. Maurer and Professor Caminada made strong statements on what a school 

is, including the ideal.  

 

Professor Caminada: I ask the people of Japan to build studios, not schools. Studios are the places to 

cultivate patience concerning what is precious. There is the handicraft of a poet. There is the handicraft 

of freedom. Handicraft is a patient way to make something precious. In the studio, you make precious 

things patiently. I wish to build studios instead of schools. 

 

Professor Kinoshita: Thank you very much. 

Will you make a studio in the closed school in Vrin? It is a very important suggestion. In town 

development in the devastated area, volunteers coming from outside and victims together create the 

Ishinomaki Studio and many other things to reconstruct the community where there were only three 

houses in the village. Creation is about building the connection of learning and people. This is the 

same with the creation of schools. 

Professor Nagasawa mentioned the words of Yasumi Yoshitake who is a grand old man of 

architectural planning and had a solid philosophy: “Schools are not educational facilities. Schools are 

schools.” 

Then, a school has a meaning of place, as Professor Camanada said “creating place.” A place is not 

simply a space but also has symbolic meaning including cultivation of sensitivity according to Dr. 

Maurer, as well as realistic and practical meaning. As Dr. Caminada said. We can see various things 

going on there. 

Rural schools are places like this. Children can see a variety of things from a very young age. 

Children learn things including everyday life in the community and their surrounding nature in their 

school, where people of the community are also involved. I think small schools enable such 

relationship between the school and the community in a unique way. 

In regard to combined, ultra-combined classes such as the class of Duvin from the 1st to 6th grades, 

due to our focus on efficiency, we tend to think education works based on competition of a large 

number of students and that big size is better for education: the so-called neo-liberalism of free 
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competition. However, when we think about handicraft, studio, skills and zest for living, Japan should 

rethink its education so that we can develop actors in the community based on diverse ways of living. 

In this sense, it is not only about economic efficiency. About half of Japan’s municipalities will 

disappear according to the prediction of the Japan Policy Council. Will we let them disappear? It 

depends on whether children who bear the community can grow.  

For this purpose, Japan needs to develop schools as various places for creation and create various 

things also in afflicted areas with assistance from outside. People of the community will also 

participate in this process. I’ve got a strong feeling that it is important that children see these efforts.  

Please allow me to make this a summary of the discussion  
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Closing address 

 

Fukuei Saito 

Director of the Educational Facilities Research Center, National Institute of Educational Policy Research 

 

Professor Kinoshita: Lastly, Fukuei Saito, Director of the Educational Facilities Research Center that 

is today’s host, delivers a closing address. 

 

Director Saito: I’m sorry that the session took so much time. How did you find the Seminar on 

Educational Facilities Research this year? 

Thank you very much for your participation to the end in spite of its being late. 

I thank Dr. Urs Maurer and Professor Gion A. Caminada for valuable speeches on the process of 

school facility planning in Switzerland, philosophy of education environment, architecture rooted in 

the community and many other things that would be difficult for us to know otherwise.  

Professor Nagasawa spoke on models of school facilities in the community in the light of the 

challenges we face today, including the research and surveys on school reconstruction and town 

development implemented by the center in order to support afflicted areas.  

I believe that the summary made by Professor Kinoshita who played the role of coordinator helped 

deepen our understanding of our theme today. 

The Educational Facilities Research Center, in cooperation with overseas research networks, will 

continue to provide information contributing to better school facility development. We appreciate your 

continuous support.   

Thank you very much.  

Chair: We sincerely thank you for coming today. 

Please return your completed questionnaire and receiver for interpretation to a receptionist.  

Please check your personal effects again and see that you leave nothing behind.  

Thank you for participating in the Seminar on Educational Facilities Research “Creating Schools as 

the Core for the Community.” 

Please be careful on your way home. 
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