2026F3H14H

ENEEIRRIAZAT S 7 FEREEERY JRI I A

FE-BEND I IV E—12 T ZER DFRINE

—HEBERICHITDI:

[

IVE—12D 1D A 75 & HHE —

I

SR

NEMRIFE ELBEECRMZR
HEBER MR A R
(BR)EET—ITI IR —t 5 —RiFhlHiE

BRI 3

* AREIE TEADFR-BERD DI TV E—( VT E520 2FREHICET MRS T~OFEIRFTARE BEFESHE (EHER - FHEHH

REMR) D—EF CH Do,

BWIE(IZDWTI BB EEMREFrIT I~ https://www.nier.go.jp/05 kenkyu seika/seika digest rO7.html (ZECE



JIIVE—12D T (BETIRREE)ICDLTD
HBEHERICPITIER

[ SEPUHAZ S HREEAEHE) (2023 FKE)

JTIVE—A DT EFAITHIUNITIRZ D
DTIF< BAADTIIVE— T T A
DEREUVCEIVOFERE. FERIE. ith
I EDDIEMVIREDN B FNODNIREEE
BDI=HDFERZZE L TLELDIEEN
EECHD,

JTIVE—12 T Z55HBI=0HICIE. 256D
DITIVE—A VT ZHRITDEHDNET
HY) . ERDHBEID T TIVE—A T =5
DIGEIRDENEE Chd, HHOERSE
BOO{RES ithig & DIEFERA®R N B Y . B
IGDINMBRZ R EDMRIZN., HERIERE
NEVVRRE TH D EREDKSDHSND
A CHBEVYXBAMBREEROETOE
REDIITIVE—1 T DHEREEETH
5. D UICENFUDOIIECEREZRL)
REEICIRG . FEEDITIVE—1 T %E
L IERBEEGRY FEFRE U THEE D
DITIVE—AT|IZEDIRNDEDNERD,

[PRFEFZZHHOBTRFRES

=185 B0OE \EERDHERDIZHDIR *“
ﬁl:%?é%ﬁﬁﬂ*]@ﬁ%l:?“?(&tﬂﬂ)]
(2024FFH)

BEMD NI CTOEETAZREL. KEE
MIFDRIEEZMD_ T BENDEEEST
DEFEELY B2 DEFDERHELA
G22I TREHERMDUTINE—12T
ZRLEIEECENEETHD,

(FRES) RE R (BIE A D - =8 7F) THEA .
ﬂﬁfﬁb\ﬁ E%UD'JJI)I/I: —127 L_’)L\
é:\,\’B,F;\\(CBL\_C:E)tE’giL/L\:E)@_C“@U\ <
DHEEZ L TV T ENSKRSHBNDB,




JTIE—12 0 DS

B, BAZ RO it RSEOREBE CFM - BEFDOI TV E—( VT DL
AREIEEN TV B, UH U, I TIVE—( 25 WS IEHIEAR E G L. h D
TS R R T B EN S, TS P EBRERIC DOV T, EE
I E W E RIS T UL R BRI N TV, S5 L CENS, Tl
E— VT EVWS AL, BRI Th 3 SIS N3 Ens 5.

‘KR, VTIVE—A VT IFEMTEAD DI NI S THDI=HIEN S HEREI & RARINTUL S (Bache,
Reardon, & Anand, 2016).Bache(2016)MEkEHT S84 . [[BN 7 fHRE ] & [ XEZRNTHRETRE
- BENREIANFEUVRVREZIE IS X. VTV E—A VT IR CDERICHTIEESD”

(Svane, Denise, Evans, Neus, and Carter, Margaret (2019) Wicked wellbeing: examining the disconnect between

the rhetoric and reality of wellbeing interventions in schools. Australian Journal of Education, 63 (2). pp. 209-
231.)

R ANV ZAZ(IUHETDEBIDIBRERICOVWCTIE CNEXTICETDRIE
S EITMMAERAEREINTHEY . Holch ToTIE—1 U7 eV S BiEnils
ZHAWASMNERIINTULEE<RVWETIRBEEREINDS,

LHO\LDS, DTIVE—12D T E VWO BERIE BICEFEDIEEREZRNREEESHE
[C&EFHT . [RERRE(well-being) |1 &V REBHIR RN SIRIAZAIFRIEL.
EFICHRBIRIE SR T IIEEEER T DIEEEIC. FOBRICHIIEBENERED
MU EZ(SET DD IEEAE L TONT—ZHF DS Th D,



[BAERDFE-BEDVTIVE—1D T ZRHD
FREFNICEIT DRI FHT~OFE] (BIR)

HRICHEWTE FRS LU ZERRELETTIVE— DI MAILER
L/’)’)&Séoﬂglil(ZOZB;2024)’<‘>7f$7|‘7|<(2021)@é:“l:d:“)\?W%ﬂﬁf‘a‘ﬁ’("
=5 =T BHRREE OBEZRE ICANTZEARHRENERS
WD UNMUIEHY S | 3 EREVARERE A D B3R O EFRECE & B R A TR \7|‘ﬁ
S (CIFEAER DEEHIE LRI AR (RHE. 2025)%?“&17‘1&5\6}:
ROEE VD R TIE BRHERFTDRIDKELN,

TCCTOARZRIE WHVRDBEREY - /RN ANFHAOEEID D T
E—12JDALEICHFSULD %)ODD\E%*EE’JLHHbb‘L@'%Cé:’EE‘E?‘Z—_é B
& U LU DIFEEREZ IR T Do

RQT1. HBEERICH TV E—1 D TBERIE. ED K DGR EmAIRE A -
NROBRBERDEE TEAINTEZDON, [Xuri5]

RQ2. HADFHE LUHENL FRXARKICEW T I E—A12TEED
FOICRERD T EERLU TV DD, [P 1—FRE]

RQ3. %1 HEND O TIVE— T EEHDZERIIMMEH, F/=. mEDNDIT
WE—12TCIXVWDNR D EBREERSENEESH O NDH, [BHHKREE]

RQ4A.EBHNEDHBEERICHAWVWT. DTIlE—1 T EVWIEERIFED LD
BREZE . EDLDRFEEMNEL SN TULDIH [ ELERFZE)




PERDEEEMD TIVE—1 2T DBLSRIZRFH A

BEIRTLDBERRER

ML B I FoUTE
\ HEEOHN " 4

!

BEEDOIIE—1DT

o R0 ET R #28 .
—  ERYniastr) PRyl Prreeor) Provascor) = R
( PR 7oA s >

ARLRE "
s

NER TP I AL
= o Eiﬁo)
C >

(E#)Viac, C. and P. Fraser (2020), “Teachers’ well-being: A framework for data collection and analysis”,

OECD Education Working Papers, No. 213.

[ERRZE TlE BERDBZEN D TV E—1 00 Z I EBZECEHN D3 H8Y. BIBH. R, SR (ICH T DHEND RIS I EEZLTL)

Do Fle. DRITIFFBIEICEHEL TL\ BN, TNENAEERICH T2 HEID=RICEET DIFEDIEEHZEZEZ L TCL\S120. BEDEDTE

530 BRTTIE ADIRIT. OVWTIIEED A ZAURIVEEOFFDEEADRVIEACEAL T BRELV T FFNEAREICT IR
(5) EUTEZDIENTED, IEHERHLTLS,



OECD Teaching Compass: Reimagining Teachers
as Agents of Curriculum Change(2025)

HBE U THREUSGITA3HEIOD TV E—1 25 (Teacher well-being for
thriving professionals) =& BRVEE 2 EEB & U, BRI, = IEFER
Y. BARNTLERallz. REULREY 13 v o kEE(a dynamic state of
fulfilment, integrating intellectual stimulation, socio-emotional support
and physical security, grounded in a sense of professional purpose) |

&R _RITE BB DB

ZED o | e ey | AT TR
T RIS T DXk |- BD R
RECHBBESOB |- I—051INSVR |- FER L EEEND
 BfkREE TS | SPIMRE TN N

o SN TIVE—1DV TR HESFEMS T—0317N\S DR HERROYBENZ 2 & RE
HYE S IR EIEREER I D, NIEG S BIERIRERSEIFE. SRR —5 —2y TSI,
HEEBDENRZ =20 HENDRIANIA G ZHIR T © LTl TEE Ch .

o SRRV TILE— DT BEMDBHHE - MIBERZER L., SLHIHES . R ERUREN

DEWHA B ZEET = DDHEAICHEAE DTSN ERAND TIVE—1 2T XA TU\D,

o K BRIV IIVE—1 D JIL HBEEDERERIIRE N TH D HEADENE A DK
B Ch D, _NIIHAEADRWE, 1888, REE. TUTCRLEERRERFEED XL DICDEH DN
ARV, BRONERT DIEHDICBBRANRDEREE L,

(6) (HHE)OECD(2025) Teaching Compass: Reimagining Teachers as Agents of Curriculum Change, 29-32.



OECDEFFHEIREIRIFTHE (TALIS) iIERDERHES 75

TALIS(Teaching and Learning International Survey)ld. ZHE&H LU
REOHFRECFEFRODFEREICERZHTIEERFHRAB CH D, EFIRRFE
DS, FRICBITIIBEOCIRIXINDIRRBREICDVWT. HELLIURED
HeHSICED<KEELLERARER T —YZINEL. BB ICET 20T eHBEBERD
RETICETDACEZHNEUVUTERINTULD . CORICHUVT, TALISIZ. ZEh
PRUERERICERZEV/ZOECDDYIDEFRRETH D,

—7A.OECDIE. HERET—INhEIEEDEICRMEIEIET 22 &= 0EEIC
95 kME. TOERICELTIE IERNERCOEFERDOREZTZITDAEMEN &
DCEITFRZMMELTLVD, THIC, BHICEVWTHBEGRPHRFEINERD &
ZHEZ. TALIS DIHREZ TIL. AJeeR[BY ZE DZE EER D AR bl B HI4F
WEIREEZELAZEU THHRTIEINTULS(OECD, Reader’ s Guide, 2025),

D U7e TALIS OFFEHZEBEEANIE. T —YDERICH W T, Bl EIEDS
BCERRS F VT ICE DR TIERL, FEIREDBhEMEY . FE DR - HIEER
MARERHRE U o ibisked 51D,



TALIS2024 (FF#R) [CH T DWBBEIhETEIR

T = S OECDYE|  B&
SRE |SEE ERO LERICH\ . Bl s 5% eE v L 41.08508 | 55.1650
SIIE— V7 D=5 ISR R EE L B E R CE (LS 471%|  24.7%
HEINZILU T, B LD X ERUD 48.6%| 52.4%
A ET BN MEREC RS BEIU OB BN BB E 55U L\ 28.0%|  31.4%
i BTN SHICESEEE50 T\ 23.1%| 29.5%
BB, LEUSERREERUS 94.0%| 88.4%
=324 NI T —I AU HSZE O RS 96.3%| 94.2%
S 2 B DA PN NSEEL LS 89.8%| 91.8%
ey py— ORI BB S RDBRR AT AR SH SR C\e | 78.2%| 74.0%
gt = QR P\ THEN5 93.1%| 88.4%
st SRR, fel N U B 5 h % 5 55.2%| 39.6%
il ITPBIANECERSRIFNTRS RN ENG D0, BFILFEEIC 63.4%|  85.6%
HECL CHRE mpameUcoms [BRNEIIAL A%|  85.6%
wil TSN BN TE B EBEETRE S GINRY) 85.3%| 28.3%
HRERDEEEE R S BTN 59.3%| 18.2%
2L THNE. COHBICEELTLS 890.4%| 78.8%
ETha_EF. BOCELY, BLCEDHDBESHICZW 73.9%|  71.9%
DNV Fp—— BEDFR COESDHEOREISREL TS 92.0%|  53.6%
) ITl/ t“_ﬁ,’r‘ ~4 - B U CRIWVON B a5 SimelLTL\D 38.7% 28.6%
S BELSOHES L TORRREICSEEL VS 68.4%| 37.3%
ASDHSIC R SESELNICIEET § HInRE N5 A (EERBER<)N®S | 16.6%| _ 8.0%
ETLD, IHEE BBHRIC B\ Tl BEl. BVICEBLE > EN T3 85.8%| 76.9%
e SR\ \ Tl HEBIT B> BB R Rth 55 82.4%| _80.7%
co TS S R BRI BEEISHU TERAE T —RN\wIET>TVS 77.2%| 68.8%
'“‘ AR BRI Cld BEFERICE<SHRESN TS 70.7%|  54.2%
B Cl3. BE R REE <N C\\D 65.4%|  45.0%
E OIS Ol BEIEXT 1 PIC S <l 1L\ 19.8%]  9.2%

(HB)OECD(2025) Teaching Compass: Reimagining Teachers as Agents of Curriculum Change, 29-32%2£&ICTALIS2024I281+3 0TIV E— U BEEisIE & L
T2 P CCTIRFHUTCLWIEMIERIZ. VTV E—1 VT | C8E % RF T HERIRCITIVE—A VT DT I LICDEN TR ENDEEZEN T\ D AKIL. OECDIC KD ARAREIB TlEA L
CEICIFBEINZVLHIEFRREIEUT, FEBICY TIEEDITYTIEIERD IR EAFEIC LB EE TEENREEZ UIHEIDE|S, BRIIEER DEERIZFZEEN T OIEDTH D,




BAERDEERDO LIV E—12D

(DEHFEHNOTIVE—1DT

HADZERE, OECDEE & LLE U TEFIFENERLS, D—7 - 5147 INS 2 Ak
D TEVWKE[CH D — AT RSB PR RZRU TULWB EEIET I HENDEISIX.
OECDYHEARTHT UERTBEIEIHSNRN,

()W TIVE—T1 T

BHARDEEN L. OECDEEEEELU T FINI S —IXUMNIDWLWTRULDICHEL)
KEZH D, — AT . EHFEE U TEUEIT 220 DB T2 ICHERINTH ST,
BHFHAFENRBVEEEZ RFU TR E VD ERY, BRI ARKIKEL,

(3)H=m - FREINI IV E—12T

HADZEN L, OECDEEE LR LU T AFRICXH T SimEE XEDELVVKETH D
EFXEAMBENIDHEINMEL TV D —A BRICDOVNTDiEERE PHE. tR&EA.
ATATPHSFHE- EEEINTLDE VWD RRREIFEL, itxﬁﬁﬂﬁkﬁﬁ(ﬂﬁﬁﬂﬁkﬁb\o

RE. [HEh =Y E<RIEERDELRDHES | °IIRT ?ETE%E@@%%E%
e REIF BB EZRDRET | [ICTZFRUEEEDHEE]L. [ZBEIDEEREIDE
LI EDRRMEDH SN TS,

COURIEREIAZEFE A HADHEHIE XL Z R U HADEEID T TIU
E—127 (FFEE U TOREEZ T D ICHEUVGEDINER) 2REBEIT D12HDFRDE
WA ERAERICET DERMAZ, —BHEL CLWSZENTARTH D,

(HE)OECD(2025) Teaching Compass: Reimagining Teachers as Agents of Curriculum Change, 29-32Z%&IC
(o) TALIS2024IZH1FT2 0TIl — 2V BEEEIEEZHE U L TEDT—YICE VW TOHUEER, OECDICK B AR BEE TR
EICIFBRINEL,



HEIDOTIVE—1 T
FHODTIVE—1 T DOREEIZDUT

FHOFHETINE—AVT  ZLUT.EEDI I E—ADTEFEEDTTIV
E—a1 0 RBEICEIEUEDBEURICTRD I OHUBHIERETHKkH SN D,

HEMDI I I E—A T EEFEEDIITIVE—A 2T EDORERIG DR<EEZDD
ANZALHWSEBREINDIUNENDG D F—IC BEMAANDDTILE—A VTN, #H=E
NOEBERACEEEREZENVUTCFEEDIINE —A U TICHEEZRIFTELD
AXNZZALTHD . EZIC. EFREEDITIVE—A TN BEREFEENADIT
W —A VP EREICHEET B8 WS ERLAINDA AR LTH S,

(DEERDITIVE—1 T h KU RFERRIEZEIHLU. F OO TIVE—1D
TJICREZEZRIZTEVWSETIV

(D=2 - T4 XMDLRNIVAEVEENEL. KUBDEVEEIT R—~&TE
B R—hERdT—H. N\—2F7TRDOLRIVAEVEETIL. LY EDK\FEERT
h—bZERIEEEEMNSH D (Chan, S. W., Poysa, S., Lerkkanen, M.-K., &
Pakarinen, E. ,2023)1

(RQ)ERDIIINE—A VTR FHROITIVE—A VT (CEHEZEZKRIFTEVWSIEFTIV
[FRDITIVE—A T EIE ERIAZ AT DI R TOREBREICE > T ER.
HEN., BAN. BEFNICZERERIZIITTAPILUVEBEEERINTLDS
o (Ukskoski, T., & Lerkkanen, M.-K.,2024)




EEFN-FENREICH TS BCEERIICETS
INFEDEIEDERHER(2007F~20255F)

<R3 2EFN - FERRBE | resaumszr-n7 | B5ossn e
HBRoh7T3Y EZ0HE EIEDFERHES
PO, ZRUE. HBES. BCHEAE. ERES e
2025 39.6% | s0% (B8
HrsmE 2 yB5hEVRIE, HTIRES | s | 406% [ 104% |9
tl esonruRiE, YTRESE 428% ' 40.9% [ 113% [
BHICIE. SVEI3DBZLBVETH I w [ — - — == e
4 YTrESEV 36.2% 40.7% [ 155%  [EXEY
E Toft 2020
®EE U 2% [ 134% |EW
w28% | 116% |PW
KEAATZARIE BET—ITAITOAtEY [ s | 9% | o JEI%Y
=Mt 50T TV—IIFT—9TRS [ s | “01% [ _1e1% (KX
BAROHEI2EFH-FERTRAEL DE 2015 33% w0o% [_1s1% [P
HICED<ENDTHESHE T —ITIIIR | 3% 41.1% o
t25—.2025).EAT1HTlE. FERIER T 41.2% [__1s8%  JREY
ZEIRT D ETCERIEBZERARIETE S, 2% | 169%  [FR
AR RTIE £BF - FEINAREEDH
NolHEBERIICEEL TS, 6. 5 o IEENEEE @ “@ao% | s JRADY
ZERXRE-ERFEOIIIE—1T & 323% @23% [ s [§ATY
B HIEREUTHIRINES . AERE [ 303% | aa1% T 7
MZEEL>TITIVE—AVT2FERFKTD CALY | 205%  |EITY
EDTIFRVWRICEENNE CTH D,
0% 20% 40% 80% 80% 100%
# AV—ILTIE. SERELQICHBICHATIEEE—JULREL. rONMEEERRL-RE (58) EHRELTRHALEBERRLTVET., RV § 156 e il

(HH) ENR BRI 3879 1IUR I 9—TF—9TRZAAOHBELEZEN - FEIR AL ]

(https://www.nier.go.jp/edsc/edp/data/zenkokugakuryoku/index.html)

KB T —ITAITIOREIY—TIE ECEAKRDBER - EEXI IR DBELBHTORET —Y PHERR - BHEEAE=HEE T 5TV T4 —AT
®d »3 [NBBT—5 - TIUNITA—LIZEEBEL TS,



FAREDEREREDRE A

EADYFE FRO¥FE Job Demand Job Resource
PR ] BT BRI BRI DRERR

- Flip SRERAIK -fREERE - g DEER - EREIEED S DXZIE
B IR ARFESoithis & DEHED DY DH B IBEESRE (REEE - g & DRIR
-HEBREEEN IR

T

HEDITIE—12T

g

BN TIIE—1DT RO TIVE—12T HEM - FERENOTIIE—DT
ST (Q15) HT T —IA VN A—F =DV FROBEL(NENLZEM1E)
ARSI - IREFTEC DA%
BEEPFIREECHIT DB -PREEE - HlEi - SRR
AR Z DRk
AER 7 IR L
$ AR
IT=mER
- BRRETR)
XAPRICHEVTIL BEITH L T3E HERDEFEADEDHY FHOTINDL

DINRIVEEBZZERT D,

BV R — b R R—NREFE
RIEE1TE

| + SEEEED T

- BRREED T —Y EREE

® (:£su)Viac, C. and P. Fraser (2020)&28L. figeF— A CENBEREERIILEE0. RRERNTHY BEE5YES,



BEBRICHITD
JT)VE—1 DT ICEY SERRIEBERE

[GAEIEH ]
(1) FEIDHBEE () ICEVWT. IDIlE—T TV SfRIdE

DEDICAIEFLVNTLVNBDD, Xz, BERDHEBEBHERICHOWNT. T
E—1 0 VO ERIEEDI‘RZ SN TS A

2) FEDHBERWFHEDE)ICHNVT.ITIE—12TEWNS

BREED L DPBERDEFISEASN TLS D R, ED LD
ﬁmﬂ\b\ngb ‘91’1_( L\ 5 73\

3) FEIDHEER(EMRMUAFREFDE) CHWNT. DIIE—1D

JEVWOBRIFEDLDGIEIZETE DL DA THIE. IREES N
[QAKY

[FREXRE]

PAYURAFXIR . TA4ITIR AT RMY. TSR A—RARD

7. Z1—I—S R AR—IV EE. PE
®




S5 XA

Borgonovi, F. and J. Pal (2016), A Framework for the Analysis of Student Well-Being in the PISA 2075 Stuady: Being 15
In 2075.0ECD Education Working Papers, No. 140, OECD Publishing, Paris.

Chan, S. W., Pdysa, S., Lerkkanen, M.-K., & Pakarinen, E. (2023). Teachers occupational well-being in relation to
teacher-student interactions at the lower secondary school level. Scandinavian Journal of Educational Research

Volume 68, 1137-1154.

Education Support(2024)Teacher well-being: a global understanding.(https://www.ei-ie.ora/en/item/28804:teacher-
well-being-a-global-understanding)

Collie, R. et al. (2015), Teacher Well-Being: Exploring its Components and a Practice-Oriented Scale, Journal of
Psychoeducational Assessment, Vol. 33/8, pp. 744-756

Curren, Randall, Ilona Boniwell, Richard M. Ryan, Lindsay Oades, Harry Brighouse, Elaine Unterhalter, Kristjan

Kristiansson, Doret de Ruyter, Colin Macleod, Ian Morris, and Mathew White (2024) 'Finding consensus on well-
being in education, 7heory and Research in Education, 22(2), 117-157.

Hascher & Waber (2021) Teacher well-being: A systematic review of the research literature from the year 2000-
2019. Educational Research Review, Volume 34, 1-25.

HMEE (2021 [ AN EREENE G BRETRE I DER T BAERTZHES 1 63(5), 81-93.
OECD(2025) Teaching Compass: Reimagining Teachers as Agents of Curriculum Change. OECD Education Policy
Perspectives. No. 123, OECD Publishing, Paris.

Ozturk, Wigelsworth & Sauires(2024) A systematic review of primary school teachers’ wellbeing: room for a holistic
approach.Frontier in Psychology;10, 1-217.

Skaalvik & Skaalvik(2018) Job demands and job resources as predictors of teacher motivation and well-being. Social
Psychology of Education 21:1251-1275

Soah KimIEh (201 8)IEERD I TV E—1 >0 DR AR SR EE B AT

Tsuyuguchi(2023) Analysis of the determinants of teacher well-being: Focusing on the causal effects of trust
relationships. 7eaching and Teacher Education, 132, 1-15.

NHEBHCF(2025) THAND=E — 0 1)bE—1 0 DEFRLLER — IS,

Ukskoski, T., & Lerkkanen, M.-K. (2024) Developing Teachers’ Collaborative Expertise in School Well-being. Joumnal of
Teacher Education and Educators, 13(3), 167-183.

Viac, C. and P. Fraser (2020) Teachers’ well-being: A framework for data collection and analysis, OECD Education
Working Papers, No. 213, OECD Publishing, Paris. ”




